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FINAL REPORT 

WORKING SMART: THE LOS ANGELES WORKPLACE LITERACY PROJECT 

in partnership with 

Educational Data Systems, Inc. 
Hudson Institute 
Domino's Pizza Distribution Corp. 
Interactive Training, Inc. 

October 1988 to March 1990 



Abstract 

In October 1988, the U.S. Department of Education awarded $428,528 to the 
Los Angeles Unified School District to operate one of the first worl<place 
literacy projects in Southern California. Called "Worl<ing Smart: The 
Los Angeles Workplace Literacy Project," the program targeted the problems of 
illiteracy in the workplace, specifically in the hotel and food services 
industries. 

In its proposal to combat adult illiteracy In the workplace, the school district 
featured key partnerships with the business and public service community 
the food distribution unit of Domino's Pizza, Inc.. Hudson Institute, aii 
Indianapolis-based economics think tank; Educational Data Systems, Inc., a 
Michigan -based corporate training firm; and. Interactive Training, Inc.. a 
Washington D.C. -based computer-based training firm. 

During the project's 18-month period. Marriott Corp., Hyatt Hotel, Host 
International and Collins Foods International, Inc. also became important 
contributors to the implementation of the project. 

These partnerships enabled Working Smart to develop a literacy program that 
focused on customer service occupations at local hotels and food services 
organizations. They also helped tailor for workers and job seekers an 
instructional program that sought to compare the effectiveness of traditional 
classroom teaching methods with computer-aided approaches. 

Working Smart ended its federal funding on March 31, 1990 after having 
served nearly 600 participants. 

The project, however, continues to serve a number of businesses in the 
Los Angeles area, using the curriculum deve|oped in the project. 

***** , 

The following is a final report on the results of the Working Smart Project 
and is prepared by the Division of Adult and Occupational Education, 
Los Angeles Unified School District. 
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THE WORKING SMART PROJECT 



To organize a final report on the success or nonsuccess of the school 
district's workplace literacy partnership project, we decided to focus first 
on five major project objectives and determine their degree of success. 

* * * 

Oblective 1 

Establish a model partnership between education and the private and 
non-profit sectors that addresses the problem of functional illiteracy at the 
workplaces of the hotel and food services industry. 

Background 

The partnership concept, which linked education to the private and non-profit 
^ sectors, was explicit in the Education Department's request for proposals 
under the Workplace Literacy Partnership Program. To meet this requirement 
the Los Angeles Unified School District's Division of Adult and Occupational 
Education prepared a Memorandum of Understanding (MOU) between the 
District; Educational Data Systems, Inc. (EDSI); Domino's Pizza Distribution 
Corp.; and, the Hudson Institute. The MOU identified each project partner 
and its role and scope of activities. For review, here are the major items, 
which were discussed in the original MOU: 

1. The LAUSD's Division of Adult and Occupational Education (DAOE) operates 
the largest adult education program in the United States. Its academic 
and vocational programs enroll more than 400,000 students each year in the 
Los Angeles area. DAOE agreed to provide the following services for 
Working Smart: 

* Working relationships with local Los Angeles businesses and chambers 
of commerce. 

* Reading, writing, English as a second language (ESL) and math 
specialists for development of functional literacy curricula. 

* A program pool of adul^ learners who attend DAOE's classes. 

* Classrooms, computer equipment and other school -related supplies and 
materials. 

* State-certified teachers for the workplace literacy classes. 

* Support services for Working Smart participants (e.g. career 
counseling, transportation, referral to child care agencies, remedial 
courses, etc.). 

* Management of the Working Smart project. 



EDSA, a Michigan-based information management consulting firm^ specializes 
m managing information and customizing It for specific purposes, using 
advanced technology. EDSI has designed curriculum and provided training 
in basic employablllty skills (including literacy skills) for dislocated 
workers, community services groups, the Michigan Youth Corps, and the 
U.S. Department of Labor's National Demonstration Project for Dislocated 
Workers. EDSI agreed to provide the following services: 

* An occupational and task analysis of customer service positions at 
Domino's Pizza and two more local food services and hotel operations. 

* A literacy audit of the reading, writing, speaking, listening, 
reasoning and problem-solving skills associated with each occupational 
task. 

* Development of curriculum for a customer service-literacy skills 
course with LAUSD, including articulation of specific performance 
objectives. 

* Design, writing, illustration and production of a hard copy manu I to 
accompany the customer service-literacy skills course. 

* Architecture of software design from Domino's dough 
certification*literacy interactive videodisc courseware. 

* Coordination of education, technology, management and communication 
tasks associated with the project. 

* Training of LAUSD staff to conduct literacy audits. 
Domino's Pizza Distribution Corp. (DPD ) 

DPD is an independent subsidiary of Domino's Pizza Inc. and specializes In 
providing quality services and products to Domino's Pizza stores and 
franchises nationwide. The Domino's Pizza unit agreed that its role would 
include: 

* Field testing of the completed program, both in hard copy and in IVD 
farm. 

* Provision of i>omino's Pizza personnel to participate in the 
occupational *task analysis and literacy audit. 

* Collaboration on the design of the project's curriculum. 

* Advice on functional literacy in the workplace, specifically for 
customer service positions. 

* Training of Domino's Pizza trainers to facilitate the program 
in-house. 

* Support for and cooperation in establishing future business*education 
partnerships in the area of workplace literacy. 



Hudson Institute 

Based in Indianapolis, Indiana, the Hudson Institute is a non-profit 
economics and national security research organization. For example, the 
Institute produced in 1987 Workforce 2000, Work and Workers for the 21si 
Century. Its initial role in the proposal included: 

* Architecture of software design for Skillpac, a workplace-based ESL 
course that improves problem-solving skills via interactive videodisc 
courseware. 

* Assistance with the development of the project's customer service 
literacy curriculum. 

* Dissemination and promotion of the project's findings and products. 

N.B. Hudson Institute performed the following services until March, 1989, 
when the agreement for services was amended to substitute Interactive 
Training Inc. in place of the Hudson Institute as one of the collaborators for 
implementing the project. 

Actions 

To launch the Working Smart partnerships, DAOE set up a working team, 
headed by project director. Pearl Baker. Its purpose was twofold: to direct 
the activities of the two subcontractors, EDSI and Interactive Training; and, 
to broaden the base of private sector involvement beyond the initial 
contributions from Domino's Pizza. 

The project director tied timelines together with benchmarks, which indicatecJ 
whether a task had iMen completed by any one of the partners. The project 
director also scheduled planning meetings with the partners throughout the 
program's 18*month period. These meetings were aimed at resolving contract 
matters, budget items, performance requirements, feedback information, 
curriculum design, staff development, literacy instruction and the flow of 
work. 

The working team also concerned itself with the quality of the interrelation- 
ships between the project's partners. It dealt with the process of making the 
partners work as one organization, i.e. L.A.'s Working Smart. In that 
respect, the project director and her team gained an increased ability to know 
what creates a good system for effective business-education partnerships. 

Key Accomplishments 

The most conspicuous accomplishments under the partnership objective were 
the number of new business and industry relationships formed to give 
Working Smart participants more opportunities to improve their literacy skills. 
The following is a list of these key contacts and some of their contributions: 
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• Atlantic Richfield Corp. (ARCO) donated $4,200 worth of student binders 
with project logo design. 

• Apple Computer, Inc. lent technical assistance and computer hardware and 
software for the development of the project's interactive videodisc 
courseware. 

• Hyatt Hotels and Host International provided key personnel, facility and 
materials for a literacy task analysis. 

• Marriott Corp. and Collins Foods International, Inc. replaced Domino's Pizza 
Distribution, Inc. as the primary business organizations that offered sites, 
workers and management staff to implement the Working Smart literacy 
program. 



There were aluo a number of other important organizations that supported the 
Working Smart project through membership on the project's advisory 
committee and through advocacy of local workplace literacy needs and 
solutions. These organizations were the following: 

• Los Angeles Area Chamber of Commerce 

• Los Angeles Times Reading Lab 

• California Restaurant Association 

• Personnel Industrial Relations Association 

• City of Los Angeles Private Industry Council 

• Hotel £ Restaurant Employees Union (Local 11) AFL-CIO 

• Los Angeles Daily News 

• LAUSD administrators and teachers organizations 



Summary 

There is no question of the value of partnerships between business and 
education in the delivery of literacy instruction to workers and job seekers. 
The Working Smart partners pioneered the integration of occupational task 
analyses with literacy instruction in the hotel and food services industries in 
the Los Angeles area. Indeed in the application and learning of workplace 
lijteracy instruction, the school district is now able to create new partnerships 
with industries that are facing literacy problems among their workers. One 
important example is the request to the Working Smart staff from Kaiser 
Foundation Health Plan, Inc. to help design a literacy training program for 
its entry- level workers. 

However, it should be noted that there were communication problems with the 
key industry partner. Domino's Pizza Distribution Corp. Either because of 
corporate restructuring or of the distance between Los Angeles and Ann 
Arbor, Michigan, the dependability of Domino's Pizza in terms of the Working 
Smart mission became increasingly disappointing. Which is why Marriott and 
Collins Foods played a "higher" role in the project's operations. 

Working Smart, therefore, made the partnership concept work in spite of the 
common misunderstandings that occur between distinct organizations, which 
join together to solve a serious problem. 



Obi#ctIv 2 



To establish a workplace literacy program that focuses on customer service 
occupations within the hotel and food services industries in Los Angeles. 



Actions 

Such an objective first required the Working Smart staff to identify 
companies^ which expressed a desire to participate in the project. These 
companies were Marriott Corp.. Collins Foods InternationaL Inc.. Host 
International, Hyatt Hotels and, at the start of the project. Domino's Pizza. 
The next step meant setting up a documentation procedure that tracked the 
results of a needs assessment and literacy task analysis for customer service 
occupations. 

In fevery case the Working Smart staff interviewed each company's managers, 
supervisors and employees toured the company's site: observed the most 
capable employees in the performance of their jobs; and, collected, analyzed 
and reviewed employee handbooks and printed materials such as job 
applications, job descriptions and employer tests. 

Following the completion of the literacy task analysis, the Working Smart staff 
designed and developed a specialized curriculum, which merged literacy 
instruction with job requirements of the customer service job classification. A 
teacher's manual and student worklMok were produced to include nine 
performance modules, 27 communication modules and 13 computational modules. 
Each module contnined both pre- and post*tests that incorporated 
problem-solving skills, critical thinking strategies, work attitudes and safety 
skills. 

Relative to the delivery of the workplace curriculum were the recruitment of 
project participants by means of a company's communication channels and 
through referrals from community adult schools; the retention of workers 
throughout the instructional program by means of paid release time, cash 
bonuses, formal recognition and promotion opportunities; and a tailorized 
assessment system which paid close attention to a worker's employment and 
ec^vcational history. 

A final, but essential element, in the delivery of literacy instruction was the 
selection of state^-certifiad teachers who were competent in handling a 
remarkably diverse student body. Workers in the Working Smart classrooms 
were functkming for the most part, at a number of cognitive levels; 
therefore, they needed a teacher who was adept at a deploying teaching 
styles that encompassed modeling, tutoring, guided practice, role playing and 
coaching. 



Km\ Acoowplishmanta 

As a result of these ections, the Working Smart staff set up and operated 
literacy classes at four worksites, five community adult schools, one skills 
center and several adult basic education centers in the Los Angeles area. 
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These classes which were schedul d to meet both employer and participant 
needs, reached more than 500 adult learners. panicipani 

Summary 

What largely determined the success of this objective was the active 
involvement of company managers who remained involved with the liteVacv 

'° "^^^y °" ^or better llte^acJ 

r«ii n.^^ and the quality of instruction. Marriott and 

th. lnr.t^% *^"*^'"^.^!i the most significant commitment to the mission of 
the Working Smart project. These companies looked at the project as an 
important resource for their company's morale, productivity and as a part of 
their effort to reduce illiteracy in our country 



OBJECTIVE 3 

f 

To develop and implement interactive videodisc (IVD) courseware to improve the 
efficiency of and access to workplace literacy skills training. 

Actions 

It should be noted that the Working Smart staff collaborated with EDSI 
throughout the development of the IVD courseware. Insofar as it was EDSI's 
primary responsibility to perform most tasks related to the IVD production, 

™^t° ^^'■"^S" ^'''^ii;?? P'^^'^ by » computer 

expert. Dr. Douglas Williams, to organize school district resources to 
implement the videodisc courseware for adult learners. 

7h*r '"^'^"/•d ««veral skills, many of which were highly technical in 

the use of computer hardware and software. Equally important was Working 
Smarts management of a process which comprised the following steps: 

• literacy audit 

• obtaining Apple Macintosh computers. Pioneer laserdisc players 

• obtaining Domino's Pizza IVD courseware and Skillpac courseware from ITI 
for use as models 

• design and development of storyboards 

• video taping and photographing 

• development of graphic screens 

• taping and editing of the narration 

• merging video, photos and narration 
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• production of the vidtodHc 

• us. .f LAUSD.. KLSC-TV production f.ciliti„ 

• programing vid« ,.g„.„,. ^ ^^^^ ^^^^^ 

• d«v.lopmM,t of IVD student workbook 

• .If. t«ting of IVD cour,.w,r. for «lult l„rn.rs 
Key AM aiiip|i,hn»it. 

L«~Ang.1lr'%?nc^'rly.Srd",^ P^-P7^^^^^^ 
,«le grint period, field tSsthlg r.sXd^„ '"^ <'««I«P«< by thTm? ,2 

oS"ofrd«t?''^i;"^ practices; howevr"^ts cost^nn" ! S"PPl«iM»nt to 



Surawary 



»7n:= r^^^^^nSS^Ke^^^r^ -^g .^HeeEt 

■ m!lS,mm''unSt'i^';'*;,'i? ""fibuUd to production' delay, end 

■ f^nS i!S^M,lS,ri,'SA^' wh7c;"L3lJ*' ^'•^'•'O" production 
changes. "pens. whic» added costs and personnel 

Xrp; ini*?:itl;tr." to S, tXMnj",i 'VD Instl-uctional 

bring tbe -'v Wor:y:r*rn.o'r cf;n^s:\rti^^^^ 
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OBJECTIVE » 

JfJri^''°'^fu-*''!u'*u'"'':P.''"^'i*®?*'y 550 workers and job 

seekers within the hotel and food services industries. 

Actions 

For a discussion about this project objective, it Is feasible to focus attention 
on the nature of the instructional program. 

Accordingly, the Working Smart staff shaped its program to match the 
learning resources of the 550 or more workers or job seekers to the literacy 
demands of customer service positions at Marriott, Collins Foods, Hyatt Hotels 
and Host International. 

Using the resuivs of literacy audits to design a curriculum that was geared to 
challenge the participant's reading, math and speaking abilities, the staff 
undertook the following tasks: 

' Formal and informal assessments of workers before scheduling classes (e.g. 
CASAS, TABE test instruments) 

• Arrangement of convenient class schedules for workers at various 
worksites and at community adult schools (i| to 10 hours per week for 5 to 
12 week sessions) 

• Defining success for students according to their individual aspirations 
toward higher basic literacy skills and their teacher's own goals 

• Employment of a number of teaching strategies (modeling, guided practice, 
application activities and transfer of skills) 

• Use ot materials and lesson plans that were specific to the customer 
service situations within the project's targeted industries 

• Focused surveys, mainly anecdotal, on the effectiveness of iiistruction for 
the project's participants 

Important, too, for the effectiveness of the Instructional prajram was the 
selection of a ieiid teacher who was task-focused and personable with 
managers and workers. Pat Williams of the Working Smart staff took the 
responsibility of ensuring that both teachers and students understood the 
relevancy and necessity of mastering workplace literacy skills. 

Key Accomplishmaots 

The Working Smart staff designed a workplace literacy curriculum that 
affected a diverse group of workers within the hotel and food services 
industries. It incorporated basic literacy goals with employer demands; it 
was teachable and flexible enough to aim participLnU toward better 
performance on the job. 
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Here are some examples of what students believed the program accomplished 
for them: 



Student #1 



• years with Residence Inn 

• promoted to housekeeping inspectress 

• applied for job at another Residence Inn as head of 
housekeeping department 

• didn't know how to present self in an interview 

• used personal tips received during participation in workplace 
literacy program 

• received a major job promotion 

Student #2 



• 6 months on job - Torrance Marriott. 

• engineer in own country 

• eager and excited to learn all new words 

• wanted to be able to respond to hotel guest and follow 
workers 

• felt he and Marriott benefited from his continuous education 



Student #3 



• 4i years - Residence Inn 

• laundry helper 

• 29 years in the country 

• never attended ESL classes 

• understands English - can follow directions 

• great difficulty in writing and speaking clear concise English 

• Lince participating in workplace literacy, she is now able to 
take phone messages and feels good a^ it it. 

Student »» 



• years at Torrance Marriott 

• senior housekeeper 

• husband indicated she has more self corfidence after 
attending workplace literacy classes 

• answers home phone now without apprehension and converses 
with caller comfortably 

Student »S 



• Torrance Marriott 

• 18 years old 

• food service worker 

• works graveyard shift in hotel --cafeteria 

• comes to class before going to work 

• he is able to better communicate with people he serves 
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• 1 year - Residence Inn 

• housekeeper 

• mother of 3 

• is better able to complete job related forms such as supply 
requests, time cards, and invoices 

Student »7 

• Torrance Marriott 

• kitchen storeroom attendant 

• college graduate from own country 

• attends local community college 

• also attends workplace literacy classes 

• brought wife to class because she was studying all of his 
work 

• studies workplace literacy because he wants to advance in the 
Marriott Corp. 

Student #8 

• Torrance Marriott 

• economist from Peru 

• works as kitchen helper 

• completes work 2 hours before workplace literacy class 
begins; waits in general area for class 

• works another job on days off 

• began as dishwasher, has received one promotion since 
enrolling in workplace literacy class 

Student #9 

• <4i years * Residence Inn 

• promoted from housekeeper to inspectress 

• forms she doesn't understand on her jobs - brought them to 
class to get help on 

• indicated she has more self-confidence since beginning classes 

• able to relate to co-workers, supervisor and her children 
better 

Student #10 

• Residence Inn 

• promoted from housekeeper to inspectress while attending 
workplace literacy 
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student #11 



• Torrance Marriott 

* houseman 

* 2^ years old 

• participated in workplace literacy long enough to improve 
skills and apply for a second job in catering at a different 
hotel 

Student #12 



• years - Torrance Marriott 

• senior housekeeper 

• experienced in bookkeeping and accounting in her own 
country 

• very shy 

• during workplace literacy class improved her self-confidence 

• received pay increase 

• promoted to payroM clerk 

Student #13 

• 6 years at Collins Food Inc. 

• worked as assistant manager - paid on lesser scale 

• since completing workplace literacy - has received pay raise 



^ Assistant Hotel Manager - Residence Inn 

• indicated that their housekeeper and houseman are friendlier, 
eager to talk since enrolling in workplace literacy. Numerous 
guests had mentioned how helpful the workers had been. 

Employees of Torrance Marriott had been invited on numerous 
occasions to have breakfast with their general manager. Before 
workplace literacy classes they had refused to participate for fear 
their lack of English would be an embarrassment. 

Summary 



The intent of the Working Smart staff was to create a literacy skills 
instructional program that was workplace-based and that made a real 
difference in a worker's ability to do his or her job. Based on preliminary 
findings, the project met this goal. Additionally, the creation of a 
work-related literacy program, although challenging to produce and to teach, 
becomes an empty exercise unless teachers understand that the individual 
student's criteria for success are sometimes beyond the measurements 
reflected in standardized tests. 
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CHALLENGES 



The Working Smart Project was a most ambitious and professionally 
pleasant undertaking. It was difficult, if not impossible, to anticipate 
and plan for each challenge. 

The following is a listing of some of the major obstacles encountered in 
planning and implementing our workplace literacy project: 



• Project time constraint - A logic segment of project time was 
spent on a public awareness campaign. Many businesses were 
unaware of workplace literacy and were inquiring about its 
implication for their needs. 



* Recruitment of multi-talented staff mid-semester (project began 
10/88, school year began 9/8d) 



• Aborted relationship with major project partner Domino's Pizza 
Distribution Corp. 



• LAUSD's two- week teacher work stoppage - 5/89 



* Encouraging business management to upgrade the importance of 
workplace literacy training to a level comparable with other 
company training programs 



• Aborted relationship with project participant Host International - 
due to relocation of corporate office and emergency status 



• Physical distance between project partners (California, Michigan, 
Virginia) 



• Personnel changes - external evaluator 

- IVD programmer 
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c program locoma uaad >f> aocordanca imm tna oeducuon jitatnauva 



d Nat outlayt (U»m a. /att ff»a turn 0^ 0 a^d c; 



559.593 



• Third otftf <«n<iund) conmMona 



f Offitr Faoara awtrd* autfmad iq oa uaao 10 matcn irvs aw»d 



g P'ogram <nooma u«ac m loccxoanca «mm tna '^atc^'ng or coat 
inannq anamaova 



AH otfwr racioam ouoays not snown on imaa 9 ' v ^ 



175,533 



Tom moomt tnara of naf omaya rSum 0^ ''^as a f gsn^nt 



175i533 



i FaoM mart of nti ouiayt (hnt d taia Mia 0 



k. Total unbquMM QOigaMna 



AacioMs atwa of s^m^oma oMQaiofia 



n Toiat fioars man (lum of i«ta t arvs m) 



0 TowinaralhMMhOnnd«BrMIMAgpanod 



Pmsram iweswt, ■qams m at; 

Q »tduM proeram tneoma MMn on iMM c M/or g afiova 



Otflt^raad pfogram tncoma uamg tta addiwn anamativa 



Tom program mooma Moad (Sum o/totai g. r arvd 9) 




a Typt of P«i r^act *x* tpp/opnaft doti 



n ^«fm 



Ettpnaa 


6. Ma» 


C BM8 


d. ToMAmoiim 




4.6427% 


S 363.301 


S16.fl«7 



« ^aoarsSAart 



^ 2 Aama/«a Aaaci any •Mptanmofii tftamaer ^acaiia/v or <^/bmiatoff raouh'atf Or Ho%f9i %oofitOf*f*Q w^cy eomo//a/*ca 
ffpvf mi/»9 /ag»i/a»off 



'3 CprthcMon IcarUiyioika^arajrluiawladfa aii4 MiarikaliUaraM«tisearracCA«4€attplau«nd Uatail ojtUyt tnd 
uiui4w4aia4 •MlftilMU atp for tka purpoaai aoi ft^ is IM awar4 tfocusonu. 



T/sad or Pnntod H$r^ tnc T.nt 

HCM^ KaplovitXr Raad Accountant 



S«gn«iura. 




TaJOphOAO JArM cooa - 

(213) 742-7966 
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FINANCIAL STATUS REPORT 
• (Long form) 

*T ^^^^^^ '^^^ followinf ctnml instructions •xplfttn how to um tho form itiolf You --av -^e^d 

tdditiofitl informuon to compltlt ctruin items corrtctly, or to dtcidt whnhtr t sptcific it«m « •pp.cab;e o » • . 
twiri Usually, such mformaUon will bt found in tho Fodtr.l ag^ncys r«nt rtffulations or m the -erms ar'd 
eondiUons of th* «ward (e f how to ctlcuUte the Federal share, the permusible uses of program income • -e 
value of w*kiAdcontnbutions. ate.) You may alto conUct the Federal agency directly 



EnUTY 



I, 2 and 3. Self-explanatory 

4. Eater the empioyor identification number 
aeiignod by the U S. InUmal Rovenue Service. 

5 Space reeorved for an account number or other 
idtatiiyictg number assiffnod by the recipient 

6. Chock ^e only if this U the last report for the 
period ehown in item S 

7. Self-explanatory 

8. Unlets you have received other instructions from 
Uit awarding agency, enUr tht beginning and 
ending dates of the current funding penod. If this 
is a multi-year program, the Federal agancy 
might require cumulative reporting through 
consecutive Amding periods. In that case, enUr 
the btginninj and ending dates of the grant 
period, and in the rest of thest instructions, 
subetituu the torm "grant period" for "funding 
poriod.* 

9. Self-explanatory. 

10. The purpose of columns. I. II and III is to show 
the dfect of this reporting period's transactions 
on cumulative Ononcial sutus. The amounu 
entered in column I will normatty be the same 
•s those in column IH of the firtvious report m 
Urn mmt fwding p§mdL If this is tht flrtt or 
only roportof tho Amding period, le&ve columns 
I and a blank. If you need te n4ju8t amounU 
entortd on previous reporU. footnota the 
oolraan I tntry on this roport and attech an 



10a. Enter tetel gross program outlays. Include 
disbur^aontt of cash realiiod as program 
iaeomc if that income will also be shown on 
linoi 10c or lOg. Do not include program income 
that will bt shown on lints lOr or lOs. 

For reporte prtpared on a eaah basis, outlays are 
tht sum of actual cash disburstatnU for dirtct 
cotte ftr gteds and strvicts. iht amount of 
Indirect tspentt eharftd. tht valut of in-kind 
coatributteos appUtd, and tht amount of cash 
sdvanett paymtnte madt te subredpients. For 
reporte prtpartd on an accrual basis, outlays 
art tht sum of actual cash disburstmenu for 
dirtct chargts for goods and services, the 
amount of indirtet expeast incurred, the ^ alue 
of in-kiad contributions apptitd. and the net 
InertaM or decrtoM in the amounu owtd by the 
ledpitnt for goods and other proptrty received, 
for services ptrformtd by employees, contrac- 
ters. subgrantees and othtr payees, and other 
amounu btcomL f owtd under programs for 
which no current services or performancee are 
rtquirtd. such u annuitits. insuranct claims, 
and othtr btnefit ptymenu. 



Jtao. 



I Ob 



Enter any receipu related te outlays reported 
on the form that are baing treated &i « 
reduction of expenditure rather than income, 
and were not already netted out of the amount 
shown as outlays on line 10a 

lOc Enter the amount of program mcome that was 
used in accordance with the deduction 
alternative. 

Note. Program income used in accordance with other 
alternatives is entered on lints q. r. and s 
Recipiente reporting on a cash basis should 
enter tht amount of cash incomt received, on an 
accrual basis, enter the program income earned 
Program income may or may not have been 
included in an application budgtt and/or a 
budgtt on tht award documtnt. (factual income 
is from a difftrtnt sourct or is signiTicantlv 
difftrent in amount, attech an explanation or 
use tht rtmai Hm stction. 

lOd. t. f. g. h. i and j. Stlf-txplanatery 

10k. Enter the total amount of unliquidated 
obligations, including unliquidated obligations 
te subgranUes and eontraetort . 

Unliquidated obligations on a cash basis are 
obligations incurred, but not yet paid. On an 
accrual basis, they art obligations incurrtd. but 
for which an outlay has not ytt btt n recorded 

Do not include any amounte on lint 10k that 
have bttn includtdon lints 10a and IQj. 

On tha final rtport. lint 10k must bt stro 

Stlf-txplanatery. 

On tht final rtport, lint 10m must also be zero 
o.p.q.r.sandt. Self-explanatery 
Stlf-txplanatery. 



101. 
10m. 
lOn. 
11a. 
Ub. 

lie. 

lid. 

lit. 
Note: 



Enter tha indirtet cost rate in tffect during the 
reporting period. 

Enter tht amount of tht bast against which the 
rate was applied. 

Enter tht tetel amount of indirKt costs charged 
during tht rtport period. 

Enter tht Ttdtralnhert of th^fffnmtpf \\,{ 

If mort than ont rate w«« '^^^ A^.r^r^9 -k* 
ptriod shown in ittm 8. attach a schedule 
showing the basts against which the diiTerent 
rates were applied, tht rtsptctive rates the 
calendar periods thty were in effect, amounts of 
indirect expenet chargtd te tht project, ano tne 
Federal share of indirect expense charged to i^e 
project te date. 
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Evaluation 



EVALUATION 



An effective workplace literacy program is one which is designed to 
meet the needs of the organization and the worker/ learner by 
successfully translating learning into improved job performance, higher 
employee retention and promotion, and lower accident rates. 

Recognizing this. Working Smart uses the following 3 components to 
measure its program success. 

1 . learner reaction 

2. employtr /organization reaction 

3. customer /gutst satisfaction 

During the final quarter of the project of 92 studenU surveyed 65% 
indicated that they were very satisfied and 35% indicated aatlaf action 
with the project. This response was characteristic of students 
throughout the grant period. Other indications of learner satisfaction 
were 2 hours of class attendance after working an 8 hour shift. 
ParticlpanU even attended class at the worksite on their scheduled days 



Many participants continued to attend classes bayond their scheduled 5 
to 10 week sassion while others were referr-ed to alternate oommunity 
adult education programs. 

Marriott Corp. and Collins Foods International. Inc.. the projecU 
primary worksite employers, are staunch project supporters. Both 
recognize the impact that continued workplace literacy has in assisting 
their companies craate and maintain a pool of compatent and promotable 
workers. 

(See appandix A) 

In the last analysis, the Working Smart project has brought a "real 
world" element to litaracy training within the Los Angeles School 
District. It continues to work closely with local businesses, including 
the project's partners, Marriott and Collins Foods, to provide literacy 
skills training for their workers. The materials and teaching 
strategies, which the project initiated and developed, also will continue 
to help improve the reading, writing and math skills of local workers. 
The projact, therefore, opened up an alternative means to contribute to 
the leerriing success of adult studenU: a profitable reward by any 
measure. 



Recommendations 
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RECOMMENDATIONS 



Workplace literacy projects should document all activities from the 
program's inception to completion. This includes: dates, time, 
loc ion, participants and actions. This will assist in both the 
fori votive and summative evaluation. 



Workplace literacy projects should develop partnerships thrt are 
geographically close. Inaccessibility can cause program slippage. 



Workplace literacy projects should allow start up time for an 
effective marketing program or public awareness campaign regarding 
the benefits of workplace literacy efforts. 



Workplace literacy partnership projects should enable the public 
service sector and its work force to become more involved. 



Workplace literacy projects should include position of assisUnt 
project director and project secretary. 



Workplace literacy partnership projects should be able to set aside 
funds for staff de elopment sessions for teachers, school principals, 
business managers and human resources personnel. 



Workplace literacy partnc -ship projects should provide incentives to 
improve the literacy skills of workers beyond a job-specific level of 
competency. 



Programs should assume a multi-strategy/eclectic approach for 
maximum effectiveness. 
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Dissemination 



DISSEMINATION ACTIVITIES 



Dissemination will continue to be an integral part of the Working Smart 
Project. 

In addition to the presentations^ workshops^ in-services and meetings 
listed below^ we continue to respond to numerous telephone calls^ office 
visits and classroom/ worksite visitations. 



1. 11-10-88 Press Release 

LAUSD Public Information Unit 

2. 11-1if-88 Presentation at L. A. Board of Education 

3. 11-U-88 Hyatt Wilshire 

Anabell Sala^tar^ Personnel 

^. 11-21-88 Community Service Organization 

Puente Learning Center 
Sister Jennie Lechtenberg 

5. 11-28-88 Host International Inc. 

Barbara Mitchell 

Director of Employee Relations 

6. 12-6-88 Atlantic Richfield Corp. (ARCO) 

J. Carlton Norris 
Manager Community Affairs 

7. 12-8-88 Hyatt Regency Hotel - 711 So. Hope Street 

Liz Weeds 
Regional Recruiter 

8. 12-9-88 Host International Inc. (LAX) 

Pirjo Williams 
Personnel Manager 

9. 12-13*88 Compton Sizzler Restaurant 

J. T. Jones 
Owner 

10. 12-15-88 Marriott I nterdi visional Hunun Resources 

Managers' Meeting 

11. 12-16-88 WatU Adult Education Center 

Adult Basic Education Coordinators' Meeting 

12. 1-26-89 Principals' Organization 

Los Angeles Unified School District 

13. 2-15-89 Erne-son Center 

Los Angeles Unified School District 
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Dissemination Activities 



14. 2-27-89 Harbor Occupational Center 

Los Angeles Unified School District 

15. 2-28-89 Courtyard by Marriott 

Torrance, CA 

Julie Hayward, General Manager 

16. 3*6-89 Employment Development Department 

Employment Service Office 
Luelia C. Weicks 

Employment Service Representative 

17. 3-13-89 Torrance Marriott 

Holly Traver 

Human Resources Director 

18. 3-15-89 Personnel Industrial Relations Association (PIRA) 

19. 3-16-89 Courtyard by Marriott 

Los Angeles Airport 

20. 3-22-89 Residence Inn 

21. 3-29-89 Los Angeles Airport Marriott 

22. 5-9-d9 Ibis Hotel 

23. 6-8-89 California Restaurant Association 

Bobbie Sloan 
Director of Education 

24. 6-20-89 California Restaurant Association 

(South Bay/Los Angeles Chapter) 
Jerry Breitbart 

25. 9-6-89 San Pedro Community Adult School 

Los Angeles Unified School District 

26. 9-23-89 North Hollywood Adult Learning Center 

Los Angeles Unified School District * 

27. 9-26-89 Hotel and Restaurant Union 

Local »11 
Victor Criega 

28. 9-27-89 Metropolitan Skills Center 

Los Angeles Unified School District 

29. 10-3-89 Kaiser Health Plan 

30. 10-18-89 South Gate Adult Learning Center 

Los Angeles Unified School District 
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Dissemination Activities 



31. 10-25-89 Menio Adult Learning Center 

Los Angeles Unified School District 

32. 10-31-89 Radisson Hotel 

33. 11-1-89 Curriculum Council 

Los Angeles Unified School District 

3t^. 11-27-89 San Pedro-Wilmington Skills Center 

Los Angeles Unified School District 

35. 11-28-89 Collins Foods InternationaU Inc. 

Mike Martin 
Director of Training 

36. 2-20-90 Daily News 

Los Angeles 
Marcia Brocker 

37. U-27-90 California Council for Adult Education 

1990 SUte CCAE Conference 

38. 6-3-90 Learning Communications Inc. 

Toronto, Ontario 

Canada 

Rose Crotsky 

39. 6-5-90 United Way 

Nancie Nines 

40. The 50 State Directors of Adult Basic Education 

41. Los Angeles Unified School District - Board of Education Members 

42. Superintendent of Schools - Leonard Britton 

43. Assistant Superintendent - James A. Figueroa 

44. Principals - Division of Adult and Occupational Education 

In addition to the above dissemination activities, plans will be made to 
disseminate copies of our final performance report, the evaluation and 
other materials to the following two national dissemination networks: 

1. the Curriculum Coordination Center Network, and s 

2. the ERIC Clearinghouse on Adult. Career and Vocational 
Education 
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^rriott. 



Torranc* MtrriOtt 3635 Fashion Way 

Torranct. CA 90503-4897 
(213) 3l6*3e36 



May 30, 1990 

Ms. Pearl Baker 
Project Director 

ADULT & OCCUPATIONAL EDUCATION DIVISION 

132C west Third Street 

Los Angeles, California 90017 

Dear Ms. Baker: 

My overall impression of the working Smart Program is very 
positive. The materials the employees studied in class were 
applicable on the job. They gained an added confidence in their 
ability to speak, read and write English. 

As you are aware, Marriott does not pay for the employee to attend 
class. The fact that they are motivated to attend on a regular 
basis is a credit to the instructors. 

There are several ways we reward employees for attending the 
program. Quarterly we host a recognition dinner for the employees, 
their families and their managers. Several employees have been 
promoted. Most notably, a senior housekeeper, a participant in the 
Working Smart Program, was promoted to payroll administrator for 
the hotel. Two dishwashers, participants in the program, were 
promoted to the purchasing department. 

We would welcome the opportunity to establish a long term 
arrangement with the Los Angeles Unified School District. Again, 
thank you for your support of this program. I look forward to 
talking with you soon. 

Sincerely, 



TORRANCE MARRIOTT HOTEL 




Director of Human Resources 



HT:va 




Residence Inn by Ma^-rtott 

Torrance 3^01 Torrance Boulevard Torrance California "^05(33 i2 1 ji 343.436b 



May 21, 1990 



Mrs. Pearl C. Baker 

Advisor, Workplace Liter&cy Program 

Los Angeles Unified School District 

1320 W. 3rd Street 

Los Angeles, CA, 90017 



Dear Pearl, 



I think the attend^ance at your classes here at the Residence Inn by 
Marriott must confirm how much interest there is in the grant from the. 
U.S. Dept of Education, to offer Workplace Literacy to the Marriott 
Corporation employees. 

Teaching these volunteers to communicate between themselves and Hotel 
guests has enhanced their job opportunities inordinately. As we see it, 
several promotions have been a direct result of this class. 

It would certainly be appreciated by our employees if this class were 
to continue and I am sure your would have many very happy attendees. 

Sincerely, 



S.M.Hess 

Executive Assistant 



S6 

ERIC 

Nationwide I-800O31-3131 



^mott. 



Torranc* Marriott 3535 pash.on Way 

Torranca. CA 90503^897 
(ai3) 316-3636 



May 21, 1990 



Ms. Pearl Baker 

LOS ANGELES UNIFIED SCHOOL DISTRICT 
1320 W. 3rd Street 
Room 233 

Los Angeles, California 90017 
Dear Ms. Baker: 

I would like to thank you for helping ay staff here at the Torrance 
Marriott, with the Working smart Project. 

over the past year or so, it has been positive to see ay staff 
begin to communicate with the hotel guests. They have been quiet 
and shy due to the lack of English speaking skills, in fear that 
if they said hello, more communication would be required for them. 

Some of our regular guests, also, notice an improved change that 
the staff wants to acknowledge them upon entering and leaving, i 
feel as a manager of Housekeeping, this will help to give our 
guests more satisfaction. 

Most of the original students are still attending the program and 
are continuing to show great interest in pursuing to further better 
themselves and their education. i feel this is because of the 
Working Smarter Project. 

It has developed self confidence in them and they would not have 
pursued these classes themselves if you would not have first given 
them the chance and opportunity to do so. 

Pearl, thank you again for bringing this program into our hotel, 
so we can be the Quality Hotel we are so known for. 

Sincerely, 

TORRANCE MARRIOTT HOTEL 



Lynn Hall-wilkman 
Director of Services 




COLLiNB POOOa iNTBRNATIONAU, INC. 



May 21 . 1990 



MS. Pearl BaKer 

work Place Literacy Program 

1320 w. 3rd street 

LOS Angeles, CA 90017 

Dear Ms. Baker, 

Thank you very much for conducting i2 weeks of working smart 
classes for some of our staff members. Although the number 
of people who completed the program was less than hoped for, 
I do feel that the program was successful in meeting its 
objectives. 

When I first contacted you, I statod that we wished to 
develop some of our hourly employees for management 
positions, one of the things holding these hourly employees 
back was their reading comprehension, vocabulary and math 
ski s. Because of the varied demands upon managers, these 
skills are critical to success. 

As a result of the Working Smart program, several 
individuals have made significant strides and are moving 
towards management positions. Though none are yet ready to 
be promoted, their supervisors report increased self- 
confidence, improved communications skills in dealing with 
customers and increased respect from their peers. Several 
individuals, as a result of the program, have discovered that 
improving their skills is not as difficult as they initially 
thought. Now that your program has been concluded, they are 
pursuing their education through other local programs. 

The program was successful. Unfortunately, because we are a 
multi-unit operation, spread out over much of L.A., the 
greatest difficulty was in getting people to class. Many had 
to take the bus or get a ride from a friend. If we could 
offer programs closer to where people worked, I'm sure the 
demand would increase. 
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I certainly hope the program will continue to De made 
available. After a "period of rest" I'd like to take a look 
3in^?** ""^"^ address the logistical problems. There is no 
doubt in my mind that we will have to provide some basic 
^Vtl I in order to develop our staff and move people 

into management positions, its in our best interest as well 
as those whom we employ. 

Sincerely, 

Michael E. Martin 
Director of Training 



3,9 



LO« A.NCCLCS tSlFlED SCHOOL DiyTHICT LEONARD M BBITTOS 

Division of Adult & Occupational Education i^^es. fu ilro^ 

1320 WEST Third Stueet Los a>gcle5. Califorma 90017 

LIFE RE'kES 

TELEPHONE: (213 ) 625-6642 \4m,i*ntntttr vh.ieM>pef<if 

LORETTA \%ALKER 
Wmtftisrrcfor "KhotU Opt rjti 

JOHN Hl'NCERFORD 
Wminisfr«ft>v Consuir«>M 



June 19, 1989 



Pearl C. Baker, Project Director 

Pat Williams, Instructor 

Working Smart: The Los Angeles Workplace 

Literacy Project 

1320 West Third Street 

Los Angeles, CA 90017 

Dear Pearl and Pat, 

The Working Smart culmination dinner at the Torrance Marriott on June 
15, 1989. was ^ wonderful occasion, and I am most delighted that I 
shared this \ory important event with you and the graduates. 

I felt energized after witnessing yet anothe^^ group of students who 
have reached goals. It was easy indeed to sense the pride felt by the 
students and their family members. I said quietly to myself that this 
is what adult education is all about: students working to better 
themselves and people such as you available to assist in that effort. 

You have done a superb job of taking a project of written ideas and 
turning those ideas in reality. We experienced reality last Thursday 
night. For this, and more, you can justly feel very proud of your 
endeavors! 

Sincere! 



Aryola Tafyior, Adviser 

Adult Ll^^racy/ Adult Basic Education Program 

c: Lonnie Farrell, Supervisor 

Adult Literacy/ Adult Basic Education Program 
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Mailing aodrisii Box 3307. Los ancelcs, ca OOOSi 



Lot AMCSUi UnITIBD SCNOOt DimiCT 

LCONAAD V4 BHITTON 

Manual Artsjefferson Community Adult School '^T^^cTkIT 

4131 SOUTH VnMONTN AVINUI, LOS ANCtLlS, Californu 90037 
tKLmONEi (813) a34-9m 



December l» 1989 



Ms* Pearl Baker/ Adviser 
Workplace Literacy 
LAUSD/DAOE 

1320 W. Third Street, Room 845 
Los Angeles/ CA. 90017 



Dear Pearl Baker: 

The members of the Literacy Committee of the lC^'9-1990 Curriculum 
Council wish to thank you for meeting with us following the 
general session of the council on November 1, 1989. Your pre- 
sentation on workplace literacy both informed and helped us focus 
our thoughts and goaJs/ and the time spent afterwards in discussion 
and question-answering was very valuable to us. Thank you very 
much . 



Sincerely < 




Alma Gamez / Ch.^irperson 
Literacy Committee 
Curriculum Council/ 1989-1990 



Bob Cochran 
Co-chairperson 



ERJC 
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Edueat/orm/ Quia Sysimrm, Ine, 

22720 MMganAmnm OM/bom, Michigan 49124 



. (313)277-2742 



Juntt 14, 198t 

Mr. JaoM Pl9Uftro« 

AMlst«nt Sup«rlnt«ndttnt 

Oivialon of Adult and occupational Educatioa 

Loa AngalMi Onifiad School Diatrict 

450 North Grand 

Loa Angalaa, California 90016 

Daar Mr. Piguaroa: 

O«r^organi«ation, Educational Data Syatau ine 4. .. 
plaasad to play a part in tha loint BraslIT H^A- " ^•'Y 

tJnifiad SchSol DiaSict, oSInS^i^SiJn^SSJSS^ ^" 
Hudaon Znatltuta. **• Diatribution Corp. and 

who hair* hud pravious aSiriino! in^oSTTI E?'*??^®^^ 
vocatioiiia/taShnical adStiS^Bd^hKi Including 
training. Sacond, ouTSffT^T^iSiifilS^fi*^ 
taak analyaia •»! wrJeplSa litlrST iiriwrL^*****^ 
wjorianca in all jSlS. SJ iJ^SStiva^dSifL T J*^? 
«nd davalopaant. *«*wTOiva vioaodiae taohnology 

Angalaa Ohifiad SchSl WaJJiSt SrLifSJ,'**^?^ 

corp. in ••tabliaSS • dSttS I/^"* Diatribution 

partnarahipc. ^ ayawMc aodal of btaainaaa/aducation 



Sincaraly, 




w. Robart Schniadara, Praaidant 
Educational Data SyataJa? inc? 



WRS/ly 
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I-N'S 'T' I -T-U'T-E 



WlFariAmue • suiitlOO • MecanOm. Vtr^ma 22302 • T0y824-20i8 



May 20, 1988 



Holly Johnaton 
Sptei«list/Pro9ra 
Pinning « Mvtlopnmt Unit 
1320 Mwt 3cd Strttt 
IM Axmim, CK 90017 



DMT Ml. Jotanstan, 



ThM BUdMn mstltut* and i wuld te pltaM to wck with th« lA 
Qnif i«d Scted District on iti ttdnolov-wipcrtad voclDUoe 
literacy proj«ct. 

m balifw w cm oontrihitt to tht inttzucbiond dMigi oompt, th« 
•valuation, and tha diJia«inition of ttia rwilta. 




Sanloc naaairch Nllflw 



u^emrOflto; HernrnKfldnaTaer • 5395&r«r»,kV« . /> 0. Sot :6.919 • htimmla.lr^ 46226 • Jir-345-I(X)0 • Telec8^7T 
EunmOffia: ilRmMijntom.m.2 lOtOBnmli • '02l5Uv-3D • Tela EBFB26146 



Jun« 14, 1988 



Mr. Jaa«s Figucroa 
Assistant Suparintsndsnt 

Division of Adult and OccuDati«t»-i 

Los Angelas , California 90016 
Daar Mr. Figuaroa: 



intarasting to our cobbI«v .?LS ■•rvica is aspaciallv 

•chiaving SustoSar 'o«n«l«tlon is baiad on 

possibiUtSS bStS^SSJ?;; f^!'' •xcitlng " 
idantificatlon of Sa kiSroJ MrfJ"**"***^ ^ tha iracisa 



Sincaraly, 

Oanisa Gorslina 
Dirtctor of Educational 
D«valop»ant 



DC/ly 



Jamts Figutrea 
Assistant Suparintandant 

Division of Aduit and Occupational Education 
l^s Angaiss Uniflad School District 
1320 Wast 3rd Straat 
Los Angalas. CA 90017 

Daar Mr. Jamas Figuaroa, 

Appla Computar. Ire recwtly formed tha Adult Education and Utaracy group within tha 
Appla Education Qroup. Our r.harter is to sarva as the catalyst for delivering creative and 
effective Adult Literacy solutions. 

Therefore, we are very pleased to contribute to the partnership of Domino Pizza and Los Angeles 
Unified School District and their effort to create literacy training for adults. We plan to assist 
the effort In the folowing ways. 

EquipRwnt 

Donate equipment for development 

1 Macintosh II computer systems 

2 Macintosh SE computer systems 
1 LaserWriter It 

1 1magawritar II 

Otvalopar Status 

Assure that the project t)eoomes an Apple Certified Developer 

Information on latest technical information and devefopment tools 

Access to on-line technical support 

Additional equipment avaHabla at special discounts 

Training 

Subaidize ui;^ to 25 hours of Madntoah programming seminars 
Oaaign Examplaa 

Share design examplaa of multimedia instnjctional courseware created by Apple as well as 
auttioring courseware publishers 



Sincerely, 




Tina Ruppelt 

Manager of Solutions Devefopment 
Adult Education and Literacy Marketing 



CC: Holly Johnson 



CALIFORNIA 
.A_SSOCiAriO N 



June 9, 1989 



Pearl Baker 
Advisor 

Work Place Literacy Program 

Division of Adult and Occupational Education 

Los Angeles Unified School District 

1320 W. 3rd Street 

Los Angeles, CA 90017 

Dear Pearl: 

It was a pleasure oeetlng you and Pat on June 8. I feel that what you are 

Sn^iM,*;^;J Educational service and the California Restaurant Association 
will do Its best to support you. 

Thank you for agreeing to speak at a meeting of our South Bay Chapter on: 

TUESDAY, JUNE 20, I989 
3:00 P.M. 

SHERATON AT REDONDO BEACH 
300 North Harbor Drive (at Beryl) 
Redondo Beach, CA 90277 
(Street Map Enclosed) 
(213) 318.8888 

If you have any questions, please do not hesitate to call. 
Sincerely, 



Mra. Bobbl V. Sloan 
Director of Education 



BVS:ar 
Encloaura 

cc: Bob Sparka, Senior Chapter Director 
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June 10. 1988 



Mr. James Figueroa 
Assistant Superintendent 

Division of Adult and Occupational Education 
Los Angeles Unified School District 

Dear Mr. Figueroa: 

The Los Angeles Area Chamber of Commerce recognizes that 
there is need for more workplace literacy programs in 
the local area. It is essential that we all work together 
to raise the level of literacy and basic Jkilirof SS? 
young and adult job seekers. This is key to the coS?inued 
economic growth of our area as w.U as the NatiSn 

The Chamber supports the effort of the Division of Adult 
n?^^2?^^P?"?"*^ taucacion, Los Angeles Unified School 

o5nJ".f5Jrf"f°I*\" Department of Educat!in. 
This joint effort of business and education is one which 
will assist in solving the serious lack of literacy and 
basic skills evidenced by many of our youth aSS ISJu. 
1% ?!• fJP^^^^^y interested in this proposal beJaus. 

Which is one of the Chamber's current "target industries". 

We recognize the need for partnerships in helping to build 
a more competitive Nation. We fully support this effort 
and Will work with you in an advisory cS?acity devSlop 
simi^rt ownerships between the public Ind private sectors 




— ■■■■ 



Daily News 

COS ANGELES 



September 20, 1989 



Ms, Pearl Baker 
Di rector 

Working Smart Program 

Los Angeles Unified Schoci District 

Adult Division 

1320 West Third Street 

Los Angeles, CA. 90017 

Dear Ms. Baker: 

Thank you for your support of tne Dally News In Adult Education 
Program , Enclosed are special lesson plans, worksheets and guides 
tnat will enable Pat Williams to use the newspaper effectively in 
your Working Smart Program at the Residence Inn. 

As you know, the newspapers and lessons are being made available 
to you, for free, through a special public/private partnership 
agreement between Los Angeles Unified School District and the 
Dally New s. 

Your weekly delivery will begin on Thursday , September 28th and 
continue throughout the school year (excluding holidays). 

We have been Instructed to deliver 30 copies of the Dally News 
to the front desk at 3701 W. Torrance Blvd.. Torrance . 

The newspapers will arrive In neat bundles between 1:00 p.m. and 
4:00 p.m. Please share this Information with Ms. Williams and the 
hotel manager. 

Please call me at (818) 713-3175 if I may be of further assistance 
in regard to delivery or any other aspect of the program. I look 
forward to working with you m the weeks ahead. 

Sincerely, 

H^rren Magnuson Richards 
Educational Services Manager 

KMR:kb 

End osure 



P.O. BOX 4200 W(H)DUND HILLS. CA 91365^200/(818)713.3000 
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June 13. 1988 



Mr. Jim Flgueroa 

Assistant Superintendent 

Adult Education Division 

Los Angeles Unified School District 

1320 W. 3rd Street 

Los Angeles. CA 90017 

Dear Jim: 

I?,",-}*^"*^**' confirms our support and participation in the 
"Workinf Smart: The Lo« Angeles Workplace Literacy Project " 
I am lookiiig forward to making the Los Angeles Times Reading 
Lab available as a resource for participants in this project. 

As we have discussed, the Loe Angeles Times Reading Lab will 
be a referral source for the p^-ject. providing basic adult 
reading and writing instructi— through the use of an 
interactive laser viedo/personai computer program developed 
by the IBM Corporation. The Principle of the Alphabet 
Literacy System (PALS) provides instruction and enrichment in 
reading and writing while simulxaneously providing touch 
typing instruction and an introduction to word processing and 
use of personal computers. The program has been designed for 
adolescents and adults that read below a sixth-grade level 
and can provide these greatly needed communications skills to 
the participants of Working Smart. I have included a brief 
description of the PALS course. 

I think this laser-video courseware and the other resources 
in the Times Reading Lab will provide a valuable resource for 
Working Smart, which is aimed toward customer service areas 
of various industries. The lab will be available tc Working 
Smart participants who are in need of remedial reading and 
writing skills, as well as provide an opportunity for them to 
gam practical experience on computers, develop personal 
resumes and practice completing job applications and other 
necessary forms needed for employment and survival. I am 
also enclosing a fact sheet about this Los Angel<«s Times 
literal,/ project. 

I am excited about this endeavor in which the Los Angeles 
Times can work cooperatively with Los Angeles Unified School 
District in providing a much needed literacy program to our 
community. Thank you for the opportunity. 

Sincerely, 

Barbara Neder, Administrator 
Los Angeles Tines Reading Lab 

" Mimes Nlirmr 



County of Los Anseles 
Private Industry Counci 




3175 Wwt Sixth SttftT/Los Angelts. Califomii 90020-1798 

738*4028 



BOARD or SUmvTSOI 

PETER F. SCHAflARUM 
KtVNETHHAHN 
EDMUND D. EDELMA^ 
DEAME DANA 
MICHAEL D. ANTONOM 



•Jr. James a. Figueroa, Assistant Superintendent 
Division ot Adult and Occupational Education 
Los Angeles L'nified School District 
• 320 v^est Thira Street 
Room 211 

Los Angelest CA 90017 



Dear Mr. Figueroa: 

oJr-ision cTxH^V. "^A^^n^^ Private Industry Council commend, the 
?i ! Adult and Occupational Education for taking the lead 

in building public and private partnerships addreJa tlf 

growing need for literacy in the workplace addreaa the 



We 



support your project "Work Smart/' submitted to the Department 

the 
and 



.f Education, and are pleased to see that you have selected 
tood service industry, an industry that is rapidly phan.in. 
growma in our local economy. »piaA> ..nanging 



«--e fully support the Division 



So, 

you in an advising and leadership capacity to encouraae 
private entities to adapt your 'Work Smart" model. ' 



efforts and will work with 

other 



Sincerely, 




Daniei /.Tlaming 

Zxet. un;-'. e Director 
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Advisory Committee 



A!ton A« Arnold 
Principal 

Jordan«Locke Community Adult School 



John 0*Malley. Adviser 

Program Planning and Development 

Los Angeles Unified School District 



Barbara Becnel 

Senior Research Analyst 

Private Industry Council 



Ray Remy 

Principal 

Los Angeles Area Chamber of Commerce 



Michael Blake 

Commissionary Field Representative 
Domlno*s Pizza 



Joan Ririe 
Principal 

Belmont Community Adult School 



Lonnie D. FarrelL Supervisor 

Adult Literacy/ABE Program 

Los Angeles Unified School District 



Joe Richey 

Executive Vice President 

Industry Fducation Council of California 



Ted HIrayaiM, Supervisor 

Employment Preparation 

Los Angeles Unified School District 



Elaine Jamea 

Principal 

Westchester-Washington Community Adult School 



Alan Mandalaohn 
Assistant Principal 

Banning-Carson Community Adult School 



Barbara A. Mitchell 

Director of Employee Relations 

Host Inter national Inc. 



Berry Moatovoy 

Administrative Consultant 

Los Angeles Unified School District 



J. Spence Mclntyre 

Principal 

San Pedro Community Adult School 



Berbere Neder 

Administrator 

Los Angeles Times Reading Lab 



Robert Rumin 

Director of Instruction 

Division of Adult 8 Occupational Education 

Los Angeles Unified School District 



Tina Ruppelt 
Solutions Manager 
Apple Computer^ Inc. 



Aryola Taylor^ Adviser 

Adult Literacy/ABE Program 

Los Angeles Unified School District 



Douglaa Williams. Adviser 

Information Systems Specialist 

Los Angeles Unified School District 



Pirjo L. Willii 
Personnel Manager 
Host InternationaL Inc. 



Curtis Wong. Adviser 
Information Systems Specialist 
Los Angeles Unified School District 
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Los Angeles Unified School District 

Public Information Unit oo/oft i oi-r 

EvaS Ha.n Director M/a».lZ3T 
(213)625-6766 11-10-88 

Contact: She! Erlich 

WORKPLACE LiTEfWCY PROJECT WILL BE 

IMPLEMENTED BY L.A. SCHOOL DISTRICT Immediate Release 

The Los Angeles City Board of Education this week (Nov. 7) accepted fed- 
eral funds for a new project aimed at Improving the literacy skills of hotel 
and restaurant workers In local businesses. 

Los Angeles Unified School District officials say the project, called 
"Working- Smart; The Los Angeles Workplace Literacy Project," will be the first 
of Its kind In Southern California. 

"This project Is Ideal because It combines schooling with the needs of the 
workplace environment," said board member Alan Gershman, who chairs the board's 
Career and Continuing Education Conmlttee. "Our district will be setting a 
precedent with this project." 

The school district's "first-rate partners" In the new program, Gershman 
said, will be the food distribution unit of Domino's Hzza, Inc; the Hudson 
Institute, an Indianapolis-based economics research organization; and Educa- 
tional Data Systems, Inc., a Michigan-based corporate training firm which 
provides remedial education programs to workers. 

The project Is based on a U.S. Department of Education effort to combat 
the problems of Illiteracy that hinder the development and promotablllty of a 
portion of the nation's work force. 

Last June, the Los Angeles school district's Division of Adult and Occupa- 
ttonal Education submitted a proposal to the Department of Education for funds 
to initiate a program specifically aimed at workers in hotel and restaurant 
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WORKPLACE LITERACY PROJECT 



#123 - 2.2- 



service occupations. The district was notified last month that a grant of 
$428,528 will be awarded for the IS-month project. ^ 

"We're very pleased that our proposal received one of the approximately 
awards out of more than 340 applications," Gershman said, noting that "Workii 
Smart" had beer endorsed by Congressmen Matthew Kartinez, Augustus Hawkins ai 
Edward R. Roybal, as well as Apple Computer Inc., Los Angeles Area Chamber o1 
Commerce, Industry Education Council of California and the Los Angeles Times. 
Federal funds available for the "illiteracy in the marketplace" grants total! 
$9.5 million nationwide. - 

James Figueroa, assistant superir.tendent of the Division of Adult and 
Occupational Education, said, "This is a unique opportunity to improve the 
reading, writing and math skills of local workers to help them keep up with i 
the new demands of the workplace." 

The project will use partnerships of business and education organizatia 
to provide literacy training that results in increased productivity, new or 
continued employment or career advancement for workers, Figueroa added. 

Pearl Baker, project director, said the three organizations involved- 
Domino's Pizza, the Hudson Institute and Education Data Systems— "will help i 
district develop the literacy instruction for customer service." 

Baker said the project will include both traditional classroom methods i 
computer-aided instruction programmed to the literacy needs of workers in spi 
cific occupations. The use of this technology will allow adult learners to 
work at individual computer consoles so they can learn at their own pace, 
according to Baker. 

About 550 workers will have the opportunity to improve their literacy 
skills during the 15-month period of the grant. Classes begin in late Januar 

# # # 

Editor's Note ; For more information, call Pearl Baker at 213-625-6471 or Joh 
O'Maliey at the Division of Adult and Occupational Education, 213-625-6850. 
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■ Program for lllitorato 
Bogiiw in Jamiary 

Edueaton art ihapinf a prognic to 
iMch Job and conuBunioaUon to 
Ulitanio raattuiant and liottl worktrt 
anddMunaoptoyod. 

Tht prafram. '^orUnf Smart Tht 
Loa Ai^aiia Workplaca Utaracy Pral* 
act," wlU ba Um flrat of itt kind in 
Southarn California* proiacr dirtctor 
Paarl Bakar aaid. Claaaaa bafln in iau 
January for SfiO paofria. 

Tha prcjact la ipaarhaadad by tlia Ua 
Aii|8laa Umilad School Diatrlet. whkh 
ace^tad a UMJKO grant tmm tht \J& 
Dapartmam of Educaliop to fkind tha 
15«montb propam. UtUMof partnar* 
aUpa of buBlnaaaaa and adueaton. tha 
prqlaet wiU taach UUtanoo paopla to road 
and wrlta^ ClaaMa will ba talloiad fdr 
aaeh conpaoy partidpattiv to tha pro« 
gram by tnchidtat inatnactton in Job 
eoounonly uatd In that induitry . 

Studlaa havo found that up to 1 mllUon 
Loa Anfalaa Ooun^ adulta ara AmctJon* 
ally ilUtarata. prqiact offldala aaH 
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The Lof Angeles Botid of Edu- 
cauonii u« week accepied fedenl 
funds for t new project aimed tc 
improving die literacy skills of hotel 
and ftsttmnt worken in local biisi* 
nesses. 

Los Angeles Unified School 
District officials say the project, 
called "Working Smart- The Los 
Angeles Workplace Literacy Proj- 
ect." will be the first of its kind in 
Southern Califomit. 

"This project is ideal because it 
combines schooling with the needs 
of the workplace environment,** said 
boardmember Alan Gershman. who 
chairs the board's Career and Con- 
tinuing EducatkxiCommittee. "Our 
district will be setting a precedent 
with this project" 

The school district's Tirst*rate 
partners" in the new program. Ger* 
shman said, will be the food distribu* 

Jn December 8 



so rrecial isihaiitgives the Brother* 
hoo^; Crusade an opportunity lo hold 
up our finest role models u ex- 
amples of what hard work« determi* 
nation, and skill, can equate to in a 
system that often demands more 
from people of coky," Brooks sakL 
"It also shows those thousands of 
people "^0 cotint on our agencies, 
that there are Black people cf tre* 
mendous achievement who are con- 
ccmedenough to give of themselves 
for the benefit of many diving this 
season of giving/ Brooks con- 
cluded. 

Direa benefactors of the event 
include a variety oC health, educa- 
tion, and welfare egencies, offering 
free or low<Qet services ranging 
from recreational alternatives to 
leens on the bonlerline, to hospice 
care for minority AIDS victims, U> 
food, clothing, and shelter for the 
homeless. 

For tax-deductible ticket infor- 
mation on the Brotherhood 
Crusade's "Pioneer Of Black 
Achievement Award" presentation 
to Berry Oordy, Jr., call (213) 231- 
2171. 



tion unitof Dominoes Pizza. Inc.; ihe 
Hudson Institute, and Indianapolis- 
based economics research organiza- 
tion; and Education Data Systems. 
Inc.. a Michigon-based corporate 
training firm which provides reme- 
dial education programs to workers. 

The project is based on a U.S. 
Department of Education effort to 
combat the problems of illiteracy 
that hinder the development and 
promotabiliiy of a portion of the 
nation^s work force. 

Last June, the Los Angeles 
school district's Division of Adult 
and Occupational Education sub- 
mitted a proposal to the Department 
cf Education for funds to initiate a 
program specifically aimed at work- 
ers in hotel and rcsiaurant service 
occupations. 

The district was notified last month 
that a grant of $428. S28 will be 
awarded for the IS-month project 
"We're very pleased that our 
proposal received one of the ap- 
proximately 34 awards out of r.ore 
than 340 applic. ons." Gershman 
said, noting tha^ Working Smart" 
had been endorsed by Congressmen 
Mathew Martincx. Augustus Hawk- 
ins and Edward R. Roybal. as well as 
Apple Computer Inc., Los Angeles 
AreaChainber of Commerce. Indus- 
try Education Cotmcil of California 
and the Los ngeles Times. Federal 
funds available for the illiteracy in 
the marketplace' grants totaled S9 J 



million nationwide. 

James Figueroa, assistant super- 
inicndcnt of ihe Division of Adull 
and Occupational Education, said, 
**This is a unique opportunity to 
improve the reading, writing and 
maih skills of local worken to help 
them keep up with all the new de- 
mands of the workplace.* 

The project will use partnerships 
of business and education organiza- 
tions to provide literacy training thai 
results in increased productivity, 
new or continued employment oi 
career advancement for workers, 
Figueroa added. 

Pearl Baker, project director, 
said the three organizations in- 
volved- - Domino's Kzrt, the 
Hudson Institute and Education 
DaiaSystems-^willhelpdie district 
develop the literacy insmicdon for 
customer service.** 

Baker said the project will in- 
clude both traditional classroom 
methods and computer-aided in- 
stnictwn programmedio the liiancy 
needs of workers in specific occupy 
tions. The useof this tachnolofywiU 
allow adult leaders to work at indi- 
vidual compuier consoles so they 

can learn at their own pice, accord- 
ing to Baker. 

About 530 wo ken will have the 
opportunity to improve their literacy 
skills during the IS-month pertod of 
the grant Classesbegininlaie Jmo- 





JohnH.Br^,Jr(i.), i 

Corporetion,greetsfeUowl^iafisslppl^ 



Ihursday. Moreh 23. 19a9 Lo» Ang»l— Sutltwl 

LAUSD 
Offers 
Literacy 
Project 



A-21 



The Los Angeles Unified School 
Discrict*s Division of Adult and Oc- 
cupational Education is offering a 
first of its kind program. Woiking 
Smart: A Worlq)lace Literacy Pro- 
ject 

Gasses are for those who wish to 
enter or imiHOve promotional and/or 
job opportunities in ihe hotel and 
restaurant industry.. 

This unique program offers job- 
specific training in the areas of 
communication, computation, atti- 
tudinal skills, critical thinking and 
problem solving. (213) 625-647L 
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Pearue Mae foots creoares :o eave 'cr -e' se::*;: le i-vear :id i^anacaugrier ^yesna S***** 'a^^es i ic 

Caught in Job Squeeze 



ERIC 



■ Workplace: In the 1990^ 
Southern California will 
orTer fewer job choices for the 
growing number of unskilled 
and uneducated workers. 



Bv JONATHAN PCTERSON 

For three hours each nommg. 
Pearlie Mae Foou heipa make 
lunch m a junior hifh ca/etena. 
The work un't exactly chal- 
.enamf^etcept thoat umts when 
ihe 9 aakia lo wntt down ihe menu. 

After a quick rtat m her South 
Central Lot Anfalat hofnt. us on to 




BUSINESS IN ine 19901 



hcrnifhijobaaa)initor Cmc concern: 
to k««p from mudnf the ^fnn$ clean* 
in| chenucaif. a tricky mautr becauat 
ihe lua trouble readinf Hit iibtla. 



I :jn to -nath * •■tplained Fooia 40. 
» ny '".rcngoifn *oman whocom- 
piete-i ^rade school n Miwoun But I 
ust cjn : net :he reading tike I want 

*o 

Her ofoblem s not unique Southern 
LJiifornia .ong naj profited from a 
dOor 'orce more ixiUed than that of 
most places But j listurbing number 
of ts worKeri no* nrj^gle by without 
the tsajic survival requiremenrs of 
modem .ife readmg, wrmnf. maicmf 
change for a ooilar 




Hiitlann«tlv« 
Chntniifvi 
OudmtiOii. 



\s :he ''conomy " . - 
rJ90s iheir ''jiar«s *■ ' - 
•f.an ever their (.voices o t • rac* 
pe^iing 

2ome call it 'he 'd.nie P.."*«?r 
jcenaro. after a TiOvi* .na' ir«»'<r'*',e-i 
i Jark futunsiic v sion i (.w3 x-rf** -.'a 
^A^ 'il iuch fng htening prooroc 'ne 
to pass' Is the reifion ipiir.r^ ic v 
a lucky elite and broodirs i^aci^s f 
poor* Could .IS oroud •'•conor. n< 
amid a nightmare of crumb nr 2 ^er% *.c 
tfsand soannf crime* 

The answers may depend on v^heth- 
er ihoae at th« economy i toiiorr are 
able to step up to the middle m ne 
coming years. 

Otherwvt. the nsk is for almost a* 
re<crcation of a Third World 30c:ety. 
with expUMive pottntiai. tt leems to 
me. ' wama Allan J. Scott, a geography 
profeaaor at UCLA, where some re- 
search haa found Lot Angeles mcreu* 
ingly divided between haves and 
have-nota. 

Stvtral trtndi. :f fnored. couid 
mov« Southtm Caiiforhia m the wrong 
direction. Hlfh*pa]fing union ;oba m 
heavy induttfy-onct a popular ticket 
to a better Itft for thoat without much 
education— art vanishing Modern 
technology, meanwhile, s generiung 
new middlt-ltvtl and high -tevel ,<obt. 

Pleaat ate iOl. Ot 




Portia LOMZ. itft. 
advarKtd ttom 
maid to oayrott 
admimstfitof at 
tntMamottHottt 
«n TofrarKt witn 
tNhttoof 
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JOB 

CooHia«4 fr«m DS 

suble and tow -tech. .^ay's cars 
may come equipped with 10 or 
more computer chipa for engines, 
digital dashboards, transmissions 
and other functions. 

In the old days, you could make 
a car run pretty good with a 
screwdriver." said Ted DOraa. 
field service manager for Nissan 
Motor Corp. in Cosu Mesa. "Today, 
the guy needs to be able to read 
electrical diagrams, to have some 
computer training." 

yor IS changmg technology the 
only force keeping decent jobs out 
of reach for those who want them. 
In today's compeuuve economy, 
firms increasingly seek workers 
who can take on added, service-re- 
lated tasks. 

For instance, "an assembly line 
worker may be expected to help m 
training programs; a retail apparel 
clerk may be expected to do ward- 
robe consulting in addition to ring- 
ing up a sale, and an engineer may 
be expected to assist in produa 
marketing. " a recent Bank of 
America study found. 

Not that such expecuucr will 
be easily met "It appears in x the 
education and training of the labor 
force will be one of the main 
economic issues in California in the 
coming decade." economist Je- 
anette Garretty wrou in the bank 
report. 

And that means teachers and 
employers may become increas- 
ingly familiar with each other in 
the coming decade. Already. Los 
Angeles pubhc schools have begun 
to enter the workplace in a limited 
program that stresses the basic 



skills of work lif^ how to read 
forms, understand pay stubs and 
employee benefits, even how to 
interpret a bus schedule. 

Teacher Pat Williams also pro- 
vides pointers on proper workplace 
behavior, such as the importance of 
informing a supervisor when a 
worker decides to take a break. *'A 
lot of peopie don't know.'* she 
explamed. 

The students are people like 
Portia Lopes. 38. a pobte PUipmo 
immigrant who applied for a job at 



When KalMT Ptrmantntt 
offered its employeee a 
one-time eeeaion on how 
to balance a checkbookt 
about 100 people aeked 
to attend. 



the Marriott Hotel in Torrance 
after her mamage broke up in the 
early 1980s. 

With Umited English skills, Lo- 
pes started out as a housekeeper, 
tidying 18 rooms every day. The 
work was demanding and the pay 
little better than minimum, at H35 
an hour. But earlier this yeav. she 
completed the eight- week training 
proffram*-axid m months war pro- 
moted to a new job paying 17.90 an 
hour and with the perk oi hec own 
office. 

"Here, I use my brain." Lopes 
said, pointuig out the computer 
that helps her administer tbe pay- 
roll for 435 hotel workers. "I didn't 
use my bram in the jobe for a long 
tune.'* 

Mir^ley. 



VOlifC lUriwbar 4 AiMiil strati HMl«tt«r f^rch 9. 19e9/P«9« 6 

4.1$ ^ M i/fp mmr ffnii i. im 

Tht Ad;:U LIUrtcy Proflri« of OAOE tnd tht Library Adult Rtadlng Projtct of the los 
Anfltlas Public Library systam ara combining rasourcas to halp allmlnatt illiteracy 
In this coNnunlty. 

« 

A workshop will ba hald at Fairfax Comnunity Adult School on Saturday, April 1st 
fron 6:00 a.m. to 1:00 p.m. This workshop will assist taachars, a1das, volunteers 
and tutors to Improva thair taaching and tutoring skills. Plaasa ancourage members 
of yoMr staff and othar Intarastad Individuals to attand this worthwhila 
prasantatlon. 

4.20 \amm shmt/tme lo^ t'J] T "'^''^' hace iiTEma pwojEa 

Tha Los Angalas Uorkplaca Litaracy Projact which saaks to answar tha problem of 
workplaca litaracy In tha food sarvica Industry Is In tha Implamantatlon stata. 

This opan antry/axit fiva-waak training progran prapartfs adults for antry- level 
positions and proMtlonal opportunltlas In customar sarvica occupations in local 
hotals and rastaurants. Coursas will Includa training In both Job task and basic 
skills. 

Classas ara currantly baing hald at Emarson Cantar, a branch of Wastchastar- 
Uashlngton Comunlty Adult School. Tha hours ara from 1:00 - 5:00 p.m., Monday 
through Friday. 

Tha Industrlas that hava baan targatad Indlcata that thair Incumbant amployaas coma 
from various sactlons of tha city. Wa requast your support In Informing your 
studants of this opportunity. 

For additional Infomatlon, plaasa contact Paarl C. Bakar at 625-6471. 
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dtt^SScl^SLIF ...cprtifying Fnvirtyrentcl Iirpdct Pepr.rt, .idoptirq a "Statf- 

HE JEFFtRSCJi OmEX rent of Overridirxi Crmsiderdtion" arvj apprcvir*, the oxistruction of 

. , ^ No* Elerefitan- S^-^ool h\ ? in the .leffft-scr. crnplf-x. The recotr- 

mended site, located at 4/th Street and Broadway, lould rniuire Vrfi purr^^sp nf ?c private portf-U arid 
the relocation of residents of 64 df^llinq units. (Action on tJ-is itar, wp.s pnstpcjned until Nov. 14 to 
alloi* board nBiters to obtain additional infomction dha\t ^'.vdildble optiwis arxl alfH-nativesTJ 



PROCEEDS FHCM ^g)ICAL fWH 

TO mc mik. ifwoCTffs 



...apprcvirq the use cf i3.? ruillion ir. pweedb fron- the issuance 

. of $43.8 mill ior in fertitirstes of Parti cipatioT' for construction 

of Lincoln Mwlical y^gnpt High School toward selected capital im- 
provanent proaects such as upgrading existing sriencp classr&iw, seairity grille installations, new 
and refurbished bleachers and classrocm alterations fm tte- i-.rne to Read Procrar jt selected schools. 



REWIR WORK AT 
ftlVEBIPe »!V£ 



... author i7ir<- rl> Prt='i<jrot^on of plans and specifications for the 

structural .stiwrtwirg and repair of the roofs of the Main and 

f^5t buildirf;b r» ? .ersicie Drive FlarEntary Si->©ol. The job has 
been estiirated at about $470,000, of which an arixjt t rot to exeed 5300,000 voild bp considered as 
salaries for district iraintenance staff to perforn, rh- work under a "declaration nf ^ergency," which 
vculd pemrit the job to be corpleted by Septait^^t :9;'0 instead of a longer period of tine if the work 
were to be conducted by outside contractors. 



LlltWCY PftOJCCt 



...entering into .^t\ aqreanpnt with ncn.ino's rizz<i, Educational Data 
Systems, Inc. and the Hudson Institute tp irj^ienfint a federal grant 
of $428,528 for a training progran titled "WnrMrg Snart: The Los 



Angeles Workplace Literacy Project." The project would teach basic skills (reao-ino, writing, arith- 
metic, listening, speaking and problem-solving) to wotiers enplri-ed prirarily in custater service 
occupations in hotels and restaurants. 



OONSOLIDATH) ^PLICATION 

EyCRSy PROJECTS 
AT SIX SChMLS 



...subnittinn Part II of the district's application for $195.5 mil- 
lion for inSG-W C^solidated Oitegoriral Aid Progrars. 

. . .inplementing enerqy ronservaticn prro'ects at six schools (Bel- 
nont. Eagle Rock, Kennec^ and Nfershall high schools; Harbor Occupa- 
tional Center; rirjdleton Street Elemefitary), using $192,889 in 
federal funds and district matching ftrts of $152,89? alreacV provided in budget. Cost of projects is 
expected to be recovered as ener^ savings in less thAn one year. 



RKD-RAISING TaOKK 
R» WfiH SChOOL SWffTs 



.. .accepting an offer by rjM Cormuni cat ions (owned by ^terio ^bchado) 
to prodbce a six-hour fund-raising telethon on K5CI-T\' (Channel 18) 
to aid the district's senior high school spori.s programs. A goal 
*«jld be to raise at least $50,000 for the participating hig^i schools. 



NOTE: A Special Comnittee of the Wiole meeting is schediled for Tlmrsday. ftov. 3. at 3 p.m. . on the 
subject of "Inprovlng Academic Rerfomance c f Low Achieving Students." 

NOTC: A Special ComnlttBe of tht Whole meeting is schedjled for Monday. Nov. 7. at 1 p.m. . to continue 
a revlw of the "Goals of D<->tr1ct Construction Program" and related decision questions. 
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lUMcd by the Officf of Commumcauont. Loi Angetci Cnifl«4 School Du;nct, Box 3307. Lot Angtltt. CA SOC (213) 625*6T6»> 

[Action 1$ anticipated on the above Itans Novqifeer 7. 19B8 unless otherwise noted.] 
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Materials Development for the 
Los Angeles 
Workplace Literacy Proiect 




CXVTSION OF AJXLT \.nTD -XC^? ATIC n M EDct. ^nON 



WORKING SMART 



The Los Angela Unified SdbsxA District Woikplace Literacy Prajea 




The Situation 



The California Business Roundtable reported that 500,000 to 600,000 new jobs state- 
wide will remain unfilled because of hi^ adult illiteracy rates. 

According to die Los Angeles Coinimssion on Human Reladoos, between 500,000 and 
1 million adults who live in the greater Los Angeles area are fimctiofially illiterate. 

Hotel and restaurant executives are experiencing difificulty locating workers for customer 
service occiq)ations. These occupations now demand gteater literacy skills to ineet 
increasingly complex task demands and higher standards of customer service. 



The Solutinn 



The Los Angdes Unified Schod District's Division of Adult and Occt^MOional Education 
received one of 37 nationally awarded grants «^h are qiedfically aimed at reducing 
illiteracy in die woriqilace. 

The District has duee "first rate" parmers in diis endeavor die food distribution unit of 
Domino's Pizza, Inc.; Hie Hudson Instimie, an economics research organization; and 
Educational Data Systems, Inc., a consulting firm which provides cumculum devd(^ 
tnent. instnictional design, and intentttive videodisc devdopoaent services. 



The Result 



WorkingSmnt: llie Los Angelet Workplace Literacy Project seeks to answer die 
problem of iraskplace UierKy in cusionier service occupations ^ provkiingj^ 
training in the ireu of communication, computation, attitudind skills, critiou dum^ 
and problem lolving. The end result will be a model whkh may be "repUcable" in odier 
industries. 

Approximaidy SSO woikm / District students wiU hive die opportunity to 
dwff literacy skills during die 15-mondi period of die grant Diviakm-preparBd 
ins&uctional oourMware necific to die tasks encountered in customer service will be 
used. The program wiU also result in die production and testing of a stateHjf-die-an 
interactive videodisc vcrskm of die oouTKware. 



PMrt C. B*H. PMjM OhMor • Lm AaidM 



Uaiiiid SehDol DMa • 1320 Wm 3fd SOM • 
(213).(25-«471 



iwwwwiwitwiwiiWiiiiri>i tmomm^ 
233*LMAag<te.CA 90017 
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WORKING SMART 



A PRE-EMPLOYMENT TRAINING PROGRAM 



Los Angeles Unified School District has developed a FREE Four-Week 
training program in CUSTOMER SERVXB OCCUPATIONS with Domino's 
Pizza, Host Ihtemational, and Marriott Hotels. 

The program will prepare you with the required job skills to work in local 
restaurants and hotels. 



Lessons will cover: 

• Reading 

• Arithmetic 
•Speaking 



•Writing 
•Listening 
• Problem 
solving 



Support Services Available: 

• Child care referrals 

• Counseling, career and 
educationid 

• Transportation assistance 



Class Information 



Place: 



Emerson Adult 
Center, Room 8 
8810 Emerson Avenue 
Los Angeles, 90045 
(214) 641-4687 



Directions: 

5 minutes from LAX 
2 blocks Soudi of 

Nfanchester Ave. 
1 stop light West of 

Sepulveda Blvd. 



Time: 



June 19 - July 13 
Monday - Thursday 
1:00 - 3:00 p.m. 



FOR ADOmONAL INFORMATION CONTACT 
Peart Baker, 1320 West Third St. Rm. 233 (213) 625-6471 



AO edDCtfkimd oiiportuniiMt m tvtilable withoot 
nsfvil 10 fiO0« oolot, mionil origiB, sex, or hmdicipi 



Lot Aaietet Unified School Djjttto'DivisMa of Adult and Oc c^ 
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WORKING SMART 

Student Registration Form 



NAME; 



Last 



First 



ADDRESS: 



PHONE: 



Street 



City 



F:^MALE: 



BIRTHPLACE: 



LANGUAGE: 



English Spanish Other 
EMPLOYMENT: __ 



Full-time Part time None 
REFERRAL AGENCY: 



AGENCY PHONE: 



COUNSELOR: 



LAST GRADE COMPLETED: 
UST SCHOOL ATTENDED: 



HEALTH PROBLEMS (if any): 



IN CASE OF EMERGENCY NOTIFY: 
CHILD CARE NEEDED: 



Name 



Yes / No 



TRANSPORTATION: (check one) 

Wtfc: 

Car 



Car Pool:, 



COMPLETE THE FOU.OWINQ SENTENCE: 
I want to enroll in this program because . . . 



DATE: 



Middle 



Zip 



MALE: 



BIRTHDATE: 



Month Day Year 



REFERRED BY: 
(check one) 



Agency: — 
Newspaper: 

Student: 

Poster: 

Mail: 



Radnrr.V. 

Flyer: 

School: — 



Phone 



Relationship 



YOUR FUTURE PLANS 
(please check) 
Employment: 

Job 



Job Advancement 
Job Change _ 

School: 

Training: 



LOS ANGELES UNIFIED SCHOa DISTRICT 
Division of Adult and Occupational Education 



I 

WORWNO SMART: THE LOS ANQELES UNIRED SCHOOL DISTRICT WORKPLACE UTERACY PROJECT 



looilon 

Nam* 

Adtfrtts 




SrUKHTfmCORO 

Data Entaraa 

Entry Sooras 1 | 


Ptarw Pamait 


Raaoing E SL Raoamant Mwt 
Oav Class ^um^^^ ciass 


BifmMaea 


Laft 


Lmtf) of sma tn U.S. 

airMaia 1 1 


0«» Raason 

Data Ranjrnaa 


Monm 0^ Ym 

LanouMaa i 1 

EngHafi Spanlah oaiar 

mmonmir 

Ful ma PMf ifM Nana 


Oaia Coursa Comoiaiatf 

Last Qrada Cemoiacad (U.S.) 
Last Scfioai Aaanaaa (U.S.) 
Yaara Comaiaiaa (foraion) 


Paniafi HaurwSMrt 


Counwv VMM 41 ESL 


Lanotiaflmaanlaa Davaaff 




Rafarmd av 1 1 I 

Agancy AdiitScnaal Studant otiar 

Aaancv 


fDUDITKMALOOAI. 
Raadififl ifTipfovafnant Matft 
ESI, _ u « ctittinihiB 


Aoanev Phana e^Mat 


•th Laval OioMma fi^o 


mamormmnmicf 


nfln scnaoi u^ciafna Oifiar 
^V/TUPWAMS 
Emofovmanc job 


Mm PtMna Na. RataflerMntp 
HaaittvOitafiNliaa (if mh\ 

Traniaartalan 1 1 | 


Trada Scnoot ciiii«M 


Bua Gv Cvpool 
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PLAdmamnmiAL 
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WORKINQ SMART: THE LOS ANQELES WORKPLACE LITERACY PROJECT 
Lm AngriM UnNM lehoM OMM 

INTAKE INFORMATX)N 



1 AffWn ■ J§^iM£ 










1 




Good 


1. PteaMnt(L41) 




2 


3 


2. Ey«contKt(L41) 




2 


3 


3. Qmral Apptarano9 




2 


3 


4. Sludtnt Mfctd approprial* quMlbm (U3) 




2 


3 


S. SpoM lliMffiriy (L39) 




2 


3 


6. Pronounotd words oorr«ctty(L40) 




2 


3 


Conuntnts: 
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WORKINQ SMART: THE LOS ANQELES WORKPUCEUTERACfPROJ^ 

INTAKE INFORMATION 



NAME 
DATE . 



AmCAHON 



1. Application oompl9l9ly MM out (U LI 7) 

2. AppNcation90Cural9lyMMoU(L36) 

3. StudMit foNow9d dirtcbons (L20. L46) 

4. Stud9nt asksd approprial9 qu99tiont (L43) 

5. Sp9lling(L9) 

6. Ltgibiily 

7. SludMifri^Mdpf9parad^Mitn90MSifyirtoniiion 



I 

2 
2 
2 
2 
2 
2 



yM/no 



UTERACY AUDIT 
CUSTOMER SERVICE 
FOODS 


1 
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1 
1 

a 
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TASK ANALYSIS WORKSHEET 



Client: 

Occupatioa: 

Oile: 



DATE:. 

DUTY: 

TASK: 



SHEET 



OF 



CRITERIA: 



SUB-TASKS 


PHYSKVM. 
DEMANDS/ 

WORKMG 
CONOmONS 


TOOLS/ 
EQUIPMENT 


COMMUNICATION 
SKILLS 


COMPUTATK}NAL 
SKILLS 


ATTITUDE/ 
SAFETY 
SKILLS 


PROBLEM- 
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PREPARERS 




Certificate of Accompiishment 

has successfvJy completed tralnino and 
demonstrated proficiency In 

Customer Service Occupations 

Protect Director 5aie Initructor 

AstMont SupefMefKlenl ' 

Los Angeles Unified Sctiool DMrlct • Division of AduN and Occupational Education 
fkolsct FiifKlsd by ttM IMM SMm D«paftmMt of 



EMPLOYER INTERVIEM 



The Los Angtles Unified School District 1s evaluating Its 
Working Smart program to determine the effectiveness of Its 
job specific curriculum which was designed to improve job 
performance. 

Your comments will be very useful and will assist us In 
strengthening the program. 

Please be assured that your responses will be treated with 
confidence. 



1. How was your company Introduced to this program? 



2. How many employees do you have who went through the Working Smart program? 
I have employees who participated In the Working Smart program. 



3. On the average, how long have these employees been working for you? 
An average of weeks, months, years. 



4. What type of positions do these employees have? Please list the types of 
position held by the Working Smart participants. 



Number of 

Position Title Program Participants 



5. How well do you think Working Smart helped your employees to Improve their job 
performance? 

V«ry much. Worki' - Smart made a big difference. 

Somewhat. Working Smart helped them some. 

Not much. Working Smart helped them a little. 

Not at all. Working Smart made no difference. 



EMPLOYER INTERVIEW -- PAGE 2 

6. What do you fetl is the major strength in the Working Smart program? 



7. What do you feel is the major shortcoming in the Working Smart program? 



8. What changes would you recommend for the future of Working Smart? 



9. What do you think the Working Smart program contributed to the public-private 
partnership? 



10. Any comments, ideas, or suggestions regarding Working Smart? 



TEACHER/COUNSELOR SURVEY 



The Los Angeles Unified School District needs your 
ideas/information about the Working Smart program. Please 
complete the form below and return it in the enclosed 
envelope. 

« 

Your response Mill b« treated with coiapiete confidentiality. 
Your naM is not required, and any infoneetion you provide 
will never be used in a winner that identifies you. 

1. How long were you associated with the Working Smart project? 

I worked with Working Smart /or weeks. 

2. Approximately how many students did you assist in the Working Smart project? 

I assisted approximately Working Smart students. 

3. What do you feel are the major strengths of Working Smart? 

[List as many strengths as you care to. Please be specific, so we will be 
completely clear about your opinions.] 



4. What do you feel are the major shortcomings of Working Smart? 

[Again, list as many shortcomings as you care to. Please be specific] 



5. Overall, how do you rate the success of Working Smart, in terms of students 
improving their ability to perform on the job? [Mark only one.] 

Working Smart was an outstanding success 

Working Smart was successful 

Working Smart was unsuccessful 

Working Smart, was a genuine failure 



TEACHER/COUNSELOR SURVEY — PAGE 2 



6. Based upon your knowledge, to what extent did Working Smart help students 
improve their customer service skills? [Mark only one.] 

It made a major contribution to the improvement of customer service 

skills 

It made a contribution to customer service skills 

It had little impact on customer service skills 

It had no impact on customer service skills 



7. To what extent did Working Smart contribute to the publ ic*private partnership? 
[Mark only one.] 

« 

It made a major contribution to the partnership 

It made a contribution to the partnership 

It had no Impact on the partnership 

It had a negative impact on the partnership 



8. Do you think a program like Working Smart should be continued? 
[Mark only one.] 

Definitely yes, continue it as is 

Yes, continue it but improve it 

No, such a program will not help adult students 



9. If a program like Working Smart were to continue, what modifications v/ould you 
recomnend? [List as many Improvements as you wish.] 



10. Any final coiiMnts or suggestions about Working Smart? 
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STUDENT INTERVIEW C3UIDE 



This IntervlttH is to h«lp Adult and Occupational 
Education improve its services to students. 

I want to ask you about the Working Smart" 
program you have been part of. Your answers will 
help us understand what changes we have to make 
to ** Working Smart*" so it can be even better for 
other students in the future. 

Your answers will be kept confidential. No one will 
ever know your answers to< these questions. 

C Interviewers Please complete the 3 items below based on 
personal observation of the student.] 

Sext Female Male Age: Approximately ^years old, 

ethnicityt ^Black Hisp«nic ^Asian ^White 



1. Are you working now? 

^Yes No [Skip to #3.] 

2. Where do you work? 



3. What is your Job? What do you do? 

4. How many hours a week do you work? 

hours per week 

3. How long have you had this Job? 
weeks 



6. How satisfied are you with the English language instruction 
you received in the Working Smart program? CRMd options to 
student. Make sure student understands options.] 

Very satisfied 

Satisfied 

Unsatisfied 

Very unsatisf led 

7. What was the beet part of the Working Smart program? [Ask 
student same question in other ways^ if necessary. Do not give 
examples. Accept any response.] 



8. What was the worst part of the Working Smart program? CAsk 
student same question in other ways, if necessary. Do not give 
examples. Accept any response.] 



'9 



9. Did thm Working Smart program help you find a Job or get a 
promotion? 

Ye« ^No 

[Ask student to give details on what the program did or did not 

do regarding finding a Job or getting a promotion.] 

Why? 

10. Would you recommend the Working Smart program to other 
people who need to improve their English language skills? [Read 
options to student. Be sure student understands the options.] 

Definitely yes, I would recommend the program. 

Probably yes, I would recommend the program. 

Probably no, I would not recommend the program. 

Definitely no, I would not recommend the program. 

11. If you could change the Working Smart program, what would 
you change? What do you think could improve the program? [Do 
not prompt student. Accept any response.] 



12. Any comments, ideas, or suggestions you want to make about 
the Working Smart program? [Do not prompt student. Accept any 
response. ] 



so 



STUDENT QUESTIONNAIRE 



Pleas* help us improve the Working Smart program. 
Answer the questions below as well as you can. We 
need your ideas to help us with Working Smart. 

Your name is not needed. You will never be 
identified in anything that is written about the 
Working Smart program. 

1. Some of your instruction was with the teacher, using the 
Handbook. How much did this instruction help you improve your 
English, math, and Job skills? CMark only one.] 

Teacher instruction helped me a lot 

Teacher instruction helped me some 

Teacher instruction helped me only a little 

Teacher instruction did not help me 

2. How much did the video instruction help you improve your 
English, math, and Job skills? [Mark only one.] 

Video instruction helped me a lot 

Video instruction helped me some 

Video instruction helped me only a little 

Video instruction did not help me 

3. Which did you learn more from, the classroom instruction or 
the video instruction? CMark only one.] 

I Isarned more from classroom instruction 

I learned more from video instruction 

I learned about the same for each instruction 

4. Did the Working Smart program help you with your job? [Mark 
only one.] 

I do not have a Job (Go to #6) 

Working Smart helpsd me a lot on the Job 

Working Smart helped me some on the Job 

Working Smart h^.ped me a little on the Job 

Working Smart did not help me on the Job 

9. Would you recommend Working Smart for other adult students? 

I Nould recommend it for others 

I iHHild not recommend it for others 

6. What did you UJuB. best about Working Smart? 

7. What did you dislike the most about Working Smart? 

8. What changms iiould you make to Working Smart, to make it a 
better program? 
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Los Angelas Unified School District 
WORKPLACE LITERACY PROJECT 
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ADDENDUM 



This section of the Working Smart final performance 
report includes two independent reports. 

The first report was submitted by project partner. 
Dr. Arnold Packer of Interactive Training Inc. as 
part of the agreement for services. 

The second, a final external evaluation report 
completed by Tialph Melaragno, Ph.D., Pepperdine 
University. 
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Report 

Dr. Arnold Packer, Project Partner 
Interactive Training Inc. 
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Interactive Training Incorporated 

Producer of SViilpis:''' 



FINAL REPORT 



WORKING SMART 



Arnold Packer 
3/31/90 
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4401 Ford Avenue • Suite 200 • Alexandria, Virginia 22302 
(202) 342-9102 • (701, 824-2048 • FAX (703) 824-2009 



SUMMARY 



Working smart is a project of the Division of Adult and 
Occupational Education of the Los Angeles Unified School District 
(LAUSO) . It was one of a number of Workplace Literacy projects, 
funded in 1989 by the U.S. Department o/ Education, that required 
a partnership between schools and business. A second set of such 
projects were funded in 1990. The overall effort will be evaluated 
by :he Department of Education. Although the evaluation research 
will be available soon, the full results of this ambitious effort 
will not be known for many years. 

Research performed at the Hudson Institute (Workforce 2000) 
and elsewhere identified the problem that Working smart addresses: 
Th^ Skills of the non-col le qe-educated workforce are increasingly 
ill-SMitg<a for the changing wn rkp',an<>- The problem is especially 
severe for limited-english-cpeaki.ig workers seeking well-paying 
jobs. 

Working Smart tests the idea that the skills gap can be closed 
by a strategy that has three new features: 

^- Te^ghinq a work-relevant currictilnp designed, in this case, 
to teach basic skills in the context of jobs in the hopitality 
industry. 

2' Bringing the education to the working stude.." , by having the 

instructor come to the workplace. 
^' Vslnq IBMlti-ipedia technoTogyr interactive videodisc (IVD) in 

this instance, to help students learn. 



I. PROJECT BACKGROUND 
Los Angeles created WorkForce LA to bridge the gap between 
workers' skills and the city's changing job requirements. 

« 

Workforce LA is a cooperative endeavor of business (the industrial- 
Education Council of Califronia) and two levels of education (LAUSD 
and the LA Community College district) . The Working S mrt project 
is part of this larger effort. Working Smart is testing new ways 
of building the bridge — new curricula, new partnerships, and new 
learning technology. 

In June of 1988, LAUSD submitted a proposal to the U.S. 
Department of Education for $510,000 to help finance this Workplace 
Literacy project. LAUSD proposed to develop . curriculum for 
QMStpmer ggrvi?^ by bringing together resources from: 
LAUSD: (Los Angeles Unified School District) To provide 
certified instructors and curriculi^m developers, develop 
the IVD course, assemble the students, make arrangements 
with the workplaces, and provide the schoolrooir sites 
and computer hardware. 
EDSI: (Educational Data Systems, Inc.) To train LAUSD staff to 

analyze the customer service task; audit the reading, 
writing, speaking, listening and problem-solving skills 
required at the customer service job, assist LAUSD in 
developing the curriculum, produce a hard-copy manual, 
and help LAUSD create inttv active videodisc (IVD) 
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materials to teach the skills required for customer 
service. 

DPD: (Domino Pizza Distribution): To provide the business 

environment for LAUSD's analysis and literacy audit. 
Domino's also agreed to field test the course and 
interview 50% of the graduates. (Domino's failed to 
meet these latter two commitments.) 

ITI: (Interactive Training, inc.) To provide copies of 

SKILLPAC, an IVD course that ITI developed for ESL 
students and help LAUSD incorporate the SKILLPAC 
architecture into their Working Smart IVD materiels. 
The Department of Education issued a grant for $428,528 to 

LAUSD. The LAUSD contribution was estimated at $183,655. Work 

began in the last quarter of 1988. 

II. PROJECT HISTORY 
Thg firgt quartan Y report covered the first calendar quarter 
of 1989. Seventeen students (16 working at three Marriott sites) 
began an eight week, 80-hour course designed* to improve their basic 
skills. The skills include communication, computation, attitudes, 
critical thinking, and problem solving. Fourteen of the n 
stadents hai been employed by Marriott for one ' to five years. 
Meanwhile LAUSD, with EDSI assistance, conducted literacy audits 
at Domino's, Host International, Marriott, and Sizzler Restaurant. 
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Problems were beginning to surface regarding corporate 
interest, which was a function of corporate fortunes and 
personalities. operational staff were not always empowered to 
reward students with, for example, compensated time off or a bonus 
for successful completion of the course, while the curriculum was 
being developed for basic skills, the student body was 
overwhelmingly (90%) in ne xi of English as Second Language. But 
positive results were also evident. 



gy th? gnd of the second q iiar«-o r (june 30, 1989) of the 
project the literacy audits had been completed and the first group 
of students had graduated. Unfortunately, some of the corporate 
interest was beginning to wane. Host International had moved its 
corporate headquarters from Los Angeles to New York and the 
enthusiasm of Domino's Ann Arbor office never was felt in their Los 
Angeles operation. Fortunately, lauSD staff were able to generate 
interest at Marriott and Collins Foods to take up the slack. 

Also, some of the problems of producing IVD courses were 
beginning to show up as the production schedule slipped. 

Thg thtrd qyartgr (July through September of 1989) saw the 
relationship between tausd and Marriott and Sizzi jr develop 
further. A second class graduated from the Marriott facility and 
several students were promoted. Supervisors, according to the 
second quarterly report, had found increased productivity and guest 
satisfaction from Working Smart students. 
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The storyboards for the IVD had been completed and auditions 
had been held for the actors. (Storyboards are the scene-by-scene 
specification of the IVD course. They specify the video, audio, 
text and computer logic that the student will see.) School-based 
classes, that were to meet 4 hours weekly for 20 weeks, had 
started . 

Thg foMrth qM^rter (October through December of 1989) saw an 
expansion of the project into community-adult schools. A third 
graduation was held for Marriott employees and success stories 
started to make their way into the press. The LA Times reported 
that one graduate, Portia Lopez, had been promoted from housekeeper 
to the payroll department where she could "use my brain." Her pay 
also rose from $4.35 to $7.90 per hour. 

LAUSD efforts with Collins Foods Internationil bore fruit and 
that company agreed to begin participating. They sought to provide 
on-site training for employees who might become assistant store 
managers. 

Meanwhile the test videodisc had been produced. The contract 
was extended (on a no-additional-cost basis) through March of 1990 
so that LAUSD staff could complete the computer, program for a 
portion of the IVD course. The partial (about 30% complete) course 
was tried out with 30 students at an adult center at the end of the 
contract period. 
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III. THE WORKING SMART CURRICULUM AMD TECHMOLOGY 

The original Working Smart curriculum was designed to teach 
workplace literacy in the context of the customer service job. The 
student learns to prepare the workplace, function as a cashier, and 
process an order. The goal is to teach reading, math, 
communication, critical thinking and problem-solving skills — and 
impart proper work attitudes - in the context of these tasks. As 
the participating companies changed, lausd staff expanded the 
Working smart curriculum, to match the hotel housekeeping functions 
in a Marriott hotel. 

Prgparinq thg Qu?t9?n^r -servic e work f.t^t\ r. ^ starts by 
maintaining an inventory of working materials. Re-ordering 
consumables requires reading a business document (i.e., document 
literacy). Specifically, the student needs to check an invoice for 
the goods he/she ordered. The student must read prose and have the 
appropriate attitude to follow written policy regarding, for 
example, personal hygiene. The student needs to be able to follow 
oral instructions to clean (sweep and wipe) his/her work station 
or to respond to the housekeeping supervisor or a guest's request. 

PgrffOrm i nq th^ functipps of a r a^sMac requires quantitative 
literacy. The cashier must be able to total a bill, accept 
payment, and make change- He/she must understand decimals and 
dollars and cents. The student must be able to estimate and rqund 
answers to check that the calculator is being used properly. The 



r>4 



Working Smart curriculum also teaches math skills in the context 
of setting up the cash drawer, ringing up sales, and closing out 
the register. He/she must check the receipt tape at the end of 
his/her shift and learn how to make out a bank deposit. 

Appropriate behavioral characteristics apply to both technical 
skills, such as self checking of computations, and interpersonal 
skills. Prose literacy skills are brought to bear in following 
directions. For example, the student follows directions written 
in memo form to order eggs. The student is asked to evaluate 
alternative memos, find specific informacion, and summarize the 
memo's message. Oral skills are engaged when the student is asked 
to take an accurate phone message. 

PrQggssinq customers' orders , like the other two tasks, asks 
the student to use a multiplicity of skills in combination. The 
Working Smart student learns to welcome customers, take their 
orders, and translate the oral request into a written order for the 
cook. The student also learns the art of "upselling, " convincing 
patrons to ask for other products, such as a desert or beverage. 
Portion control is another lesson. The student learns how to 
measure out equal portions (e.g., of vegetables and rice) on each 
plate. 

Students need to be able to follow directions regarding 
customer service. They learn to set a table and to serve food from 
left or right (depending on whether the guests are at a table or 
booth or whether drinks or food is served). students will also 
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l.«„ th. basic sWUs needed to maintein hygiene around the table 
Th.y wix: .ieo Uarn to „a.e out a chec. .inoludin, arithmetic 
sKills such as usin, multiplication tables,. Finally, the students 
learn intangible interpersonal skills needed to watch (or and 
create customer satisfaction. These include reading body language 
(yours and theirs,, maintaining eye contact, and understanding the 
impact Of dress and manner of speaUng on the customer. 

IV. PROBLEMS ENCOUNTERED 
lAUSD delivered this new curriculum in both traditional adult 
education classrooms and at workplace sites, iausd staff developed 
t^e IVD materials. At one classroom site, an l^„so teacher 
delivered the Working s^rt curriculum with the help of the 
developed IVD materials. These goals were achieved depite the 
difficulties encountered at each step. 

^^-^■a ^^rtP l .C.-h,,r 1 .tM l rn t T The curriculum was designed for 
native speakers of English with at least 5th grade reading sKiUs. 
However, almost all the students at the workplace sites were non- 
native speakers, some of whom could not read well enough to follow 

the instructions. Teachers used standard ESi ■ , 

scanaard ESL materials and LAUSD 

developed hew materials to teach ESL. instead of delivering the 
ori,i„ai ^or*i„^ s^rt curriculum. Thus, at one =ite students wer- 
describing the difference between -the coat is on, under, or over" 
the chair, instead of the difference between a dirty and clean 



workplace. (Interestingly, one student commented that the material 
learned at one class was very helpful in an interchange he had the 
very next week with a guest.) 

t 

^ Prgblgws 2£ SMgtaining corporate nn^pi^<tm?nt WF>? 

UP<agre8tiroate<a . By the time the program really began Domino's and 
Host were beset by corporate changes that lessened their 
enthusiasm. Either the commitment was never made at high enough 
levels or, if it was, it was never effectively communicated down 
to the working level. Even the quite successful relation? hip with 
Marriott would have benefited from a corporate or regional policy 
regarding rewards or incentives. to students. (Possibly, Marriott 
needed to experience the %/orkplace-based learning before 
determining a sensible company policy.) 

L«?qUtig8 r^ri^in^d a barrier f o r workpiace-based atudeni-s. 
The convenience of work-based learning makes it possible for many 
students to receive schooling who otherw_^e could not possibly do 
so. Yet even this did not solve all of the scheduling problems. 
Often a central workplace was used and students had to commute by 
bus, sometimes twenty miles or more. Many classes were missed 
because students could not give up their car pools on inclement 
days. Or work and personal schedules intervened, or a ride never 
materialized to the central workplace where the classes were held. 
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A t.st wa. cr..t.. to ,o wUh the „o.«„, ,„„^,„,„„ „^ ^^^^ 

'or aet.«i„i„, the .tuaent well .„oa,h to t.K. the course 
an. « an l„.lctlo„ o, progress. Because there was no way o< 
-ow.„, this test.s „UaMllt. or vallait, a stanaaraUe. test 
was sou,ht to evalulat. the p.o,ra.. stuaents tooK the CalUornla 
Assess^nt ,c.s*s, test ^,ore a„a a,ter the course to «asure 
their i.prove.ent. CASAS was not the subject ot either «or«„, 
S^rt or o. the l„,or^, ^^^^ 

scores isprovea very little - only a^ut on average - ana 
stuaents actuall, lost ,.ouna as „.asurea cAs*s. one .l,ht 
expect the stuaents to Lp.ove .or. U tests were repeatea on 
subse,uent aays without an. Intervening Instruction. ,see Tatle 

XX* ) 




oeciaea earl, to 

use Apple haraware. p.«laXl, ^cause Apple aonatea sose haraware 
ana technical assistance. Xhe aecision to .ore,o IBM-s In.oWinaow 
haa two alsaavantages. ri„t, Apple e,uip.ent aoes not allow the 
-esl,„er to -oven,,, written instructions ana other graphics on 

secondly, the SKILLPAC materials that LAti<!n h ^ 

^ LAUSD had sought to use for 

the ^rtlon o. the course haa to he conv.rtea to the Apple 
^nvi„™.nt. .his was never acco^plishea aurln, the p.o.ect tl. 
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LAUSD was not in the IVD business and could not provide the 
continuing expertise needed. All phases, storyboarding the script, 
shooting the video, and programioing the course were more of a 
challenge then anticipated. As a result, no iVD~based ESL 
instruction was ever delivered and only about 40% of the WorHing 
Smart curriculum was put on the IVD. The delay meant that the IVD 
experiment never went through a the "breaking in" period needed to 
move to a new curriculum. 

t 

VI SUCCESSES AND LESSONS LEARNED 
Despite the problems the project has been successful. First, 
the students benefit-ed. During the period 581 students took the 
course. Consistent with the workplace literacy emphasis, almost 
half of the students (49%) were working full time. There were 
individual success stories, such as Portia Lopez whose promotion 
to accounting was reported in the LA Times. 

AP gnaMrinq relationship with kev la employers seems to have 
dfiyfilooed. Employers and supervisors (at Marriott and Collins) who 
participated were surveyed by telephone. All were positive about 
the program and wished it would continue. Supervisors opinions 
differed as to the best ways to motivate students. One respondent 
thought the company should continue to provide only space and free 
soft drinks and students should be self -motivated. Supervisors 
with a human resource background were more willing to consider- 
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makincr the program part of the company's effort to attract, develop 
and retain loyal staff in an era of tightening labor m«.rkets. The 
Working Smart project helped in the successful launching of the 
Workforce LA activity. 

LAVgP did develop technoloaTnal capacity . lausD staff better 
understands the potential and pitfalls of IVD technology, while 
they may never again become involved in all the steps required to 
create materials they are now equipped to be sophisticated clients 
of firms who can create IVD materials to LAUSD specifications. 
LAUSD staff are now more knowledgeable purchasers of off-the-shelf 
materials. Those students who did have an opportunity to use the 
IVD were excited about this way of learning. 

Thus, four of the five goals noted on page 2 were mostly 
achieved. The Working smart project, by April of 1990, had taught 
almost 600 students, built a workable IVD course, developed 
relationships between LAUSD and the LA business community, and 
enhanced the technological (IVD) capacity within LAUSD. The fifth 
goal was to learn lessons of importance to the national effort. 

Thg ne^d f9r gontinulty is evident. There is no "magic 
bullet.- It takes hard work to build, test, and implement a new 
curriculum. Productive relationships between business and schools 
are hard to create and maintain. Developing IVD courses takes a 
lot of expertise and resources. Projects such as Working smart 
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have to be part of a ten-year plan to transform the system, net 
isolated one-year efforts. 

bl Vglgpina <?Qrp9rflU/gpn o9l relati onships n^f^da m;.nnina ;^ n.^ 
SSfiUnitmfillt. a partnership shares benefits and risks among all 
partners. The partners learn how to cooperate. School systems 
need to understand employers' human resource strategy. Companies 
should understand what the schools can do for them. For example, 
the project uncovered some gems for employers: loyal employees, 
well trained in their home countries, who were stuck in low-level 
jobs for the lack of capacity with the English language. There 
needs to be an understanding of how the relationship will develop. 
When and how will company and school policies be changed? LAUSD 
and the firms need to address questions of compensated (release 
with pay) time off, transportation, and rewards for accomplishment. 

The issues require attention from leveis high enough in the 
respective organizations to change policy. 

CMrrigMla <1fSiqn and instruction a l arrangements inu«t 
fIS2til2lfi. Corporate situations and student needs change, 
curriculum must then be revised to fit the new circumstances. 
Logistic problems remain even with worksite instruction. 
Technology may help in this regard by allowing students to advance 
at their own pace and to make-up instruction at their own 
convenience when they miss a class. m any event, provision for 
change must be built into the original design. 

14 
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gghofti ffYc,rtri nf r nhonlri rrn t un^a^rtake ivn H^v^i^p ^^ ^^ .,^1 ^,, 
t Hey arg gginq t9 hMllf l rf a l Ir^pg-t^rn^ g^Pf i rlty , Although course 
modification might be done by LAUSD staff, creating IVD materials 
requires so many diverse resources (including course design, video 
production, and computer programming) that it cannot be done 
without a continuing effort of a half million dollars or more per 
year. 

working smart could be a major component in a restructured 
system of adult education in Los Angeles. The new system will 
deliver work-relevant curricula at times and sites convenient to 
students and employers. Instruction will tako place within a 
system that includes both schools and employers acting as partners. 
Learning will be assisted by multi-media technology such as IVD. 
Or, the working smart project could be one more modest pilot that 
leaves the larger system much as it found it. Only time - and the 
policies of business and education — will tell. 



15 



102 



• • • 



• • • 



LOCATION TYPE 

Metro Skill Cntr School 

South Gate School 
Eaerson A<9ult schl School 

Watte School 

No. Hollyvood School 

School Total 
" " % 62 

Radisson wiplce 

Airport Harriot Wkplce 

Collins Food Wkplce 

Torrence Harriot Wkplce 

Wkplce Total 

% 38 

Total 

" " % 100 



TABLE I 
# of WORKING WORKING 



Students FULL PART 

67 14 12 

66 23 13 

37 4 1 

40 1 2 

151 22 21 

361 64 49 

18 13 

21 21 0 

17 17 0 

24 24 0 

158 158 0 

220 220 
100 

581 284 49 

49 8 



NOT HISPANIC liLACK OR 
WORKING OR ASIAN WHITE 



41 51 16 

30 64 2 

32 33 6 

37 r> 38 

108 119 32 

248 267 94 

69 . 74 26 



0 21 0 

0 17 0 

0 24 0 

0 158 0 

220 0 
100 

248 487 94 

43 84 16 
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TABLE II RESULTS 
CLASS 



NUMBER 


IVD 
30 


STANDAB^ 
62 


BLACK 


7 


23 


WHITE 


2 


5 


ASIAN 


3 


3 


HISPANIC 


18 


31 


AGE MEAN 


32.9 


34.9 


PRE-TEST 
MEAN 

STO. DEV. 


228.7 
9.0 


01 * £ 
«.L3 . D 

13.3 


POST-TEST 
MEAN 

STD. DEV. 


233.0 
8.0 


220.3 
14.1 


GAIN 
MEAN 

STD. DEV. 


4.2 
5.6 


4.7 

7.7 


% .AIN 


1.8 


2.2 
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External Evaluation 



Ralph Melaragno, Ph.D 
Pepperdine University 
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REPORT FROM THE OUTSIDE EVALUATOR 
Ralph J. Melaragno, PhD 
Pepperdins University 

The proposal for Working Smart calls for an independent 
evaluation of the program by an outside evaluator. This report 
is orga^zed around the two dimensions of the evaluation 
described in the proposal: (a) an overall evaluation of the 
effectiveness of the curriculum; and (b) an evaluation of the 
effectiveness of interactive video instruction. 



EFFECTIVENESS OF THE CURRICULUM 

Curriculum effectiveness was examined from a number of 
perspectives. One of these was quantitative in nature, using the 
Comprehensive Adult Student Assessment System (CASAS) test in 
which participating students were tested before and after 
instruction . t Another was qualitative, using interview responses 
from participating students. A third was also qualitative, using* 
questionnaire responses from teachers who implemented the Working 
Smart curriculum. A fourth, qualitative approach, involved 
questionnaire responses from employers of participating students. 



<CASAS is a comprehensive educational assessment system, designed 
to measure competencies or educational programs in Adult Basic 
Education and English as a Second Language. One of the goals of 
CASAS is: To measure student achievement in a competency-based 
prog ram. 
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Student Achigvem»nt 

A sample of 92 participating students was drawn to examine 
the learning that took place as a result of the Wording Smart 
curriculum. These students had received instruction in a variety 
of contexts, at work sites and m adult education classrooms. 
They also had received instruction over a range of times, from 5 
to 12 weeks. Summary information about students appears in Table 
1 9 be I ow • 



Table 1 

Demographic Information on Student Sample 

Age Range = 18-65 Mean = 34.58 

Sex Male = 31 Female = 61 

Ethnicity Black = 30 

Hispanic = 49* 

White = 7 

Asian = 6 

tThese were non-native born students who required ESL 
instruction. 



Members of this sample of students were administered the 
CASAS tests prior to instruction, and again after instruction. 
Data on their CASAS scores appear in Tables 2 and 3. Table 2 
contains summary statistics on CASAS scores, while Table 3 
contains information on changes in CASAS scores from pre- 
instruction to post-instruction. 
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Table 2 
CASAS Test Results* 
Pre- Instruction Post- Instruction 

Mean 220.12 224.49 

Std. Dev. 12.52 13.23 

tScores below 200 indicate difficulty with basic literacy and 
computational skills. Scores between 200 and 214 indicate low 
literacy skills. Scores between 215 and 224 indicate functioning 
above a basic literacy level. Scores above 224 indicate 
functioning at high school entry level in reading and math. 



Table 3 
CASAS Changes* 
Lost No Change Bainetf 

Number 9 38 49 

Percentage 9.78 41.30 48.91 

tLegf^nd: Lost = Post- Instruction scores decreased by at 

least 3 prints from Pre- Instruction 
No Change » Post-Instruction scores differed from 

Pre-Instruction by no more than 2 points 
Gained » Post-Instruction scores increased by at 
least 3 points from Pre- Instruction 



Tables 2 and 3 demonstrate that the Working Smart curriculum 
had minor impact on student learning, as measured by the CASAS 
test. The increase in average scores, from pre-instruction to 
^ post-instruction, was 4.37 points; this is not a major increase 
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on a test with 240 points possible. 

Further, the breakdown by student changes (see Table 3) 
indicates that less than half the students (48.91'/.) improved on 
their pre-instruction scores, even when using a very lenient 
standard (improvement of as little as three points). Almost as 
many students (41.30*/.) showed no change in CASAS scores. And a 
number of students (9.78%) actually had a decrease in CASAS 
scores of at least three points. 

Student Intervi»w« 

Most students were interviewed after they had completed 
instruction. A random sample of 20 student interviews was used 
to examine student reactions to Working Smart. Table 4 
summarizes information on this sample of students. 



Table 4 
Student Interview Sample 
Age Range = 18-59 Mean = 34.05 

Sex Male = 11 Female = 9 

Ethnicity Black = 4 

Hispanic - IS 
White « 1 
Asian s 0 
Employed? Ye« ■ 14 No = 6 



Among the questions included in the interview, one asked how 
satisfied the student was with the English language instruction 
in Working Smart; another asked if the student would recommend 
the Working Smart program to other people who need to improve 
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their English language skills; and a third asked if the Working 
Smart program had helped the student find a job or get a 
promotion. Responses to these questions appear in Tables 5-7. 



Table 5 

Student Interview Responses: "How 
Satisfied Are You with Working Smart?" 



Number Percen taae 
Very Satisfied 13 65.00 
Satisfied 7 ':;5.00 
Unsatisfied 0 0 
Very Unsatisfied 0 0 



Tablo 6 

Student Interview Responses! "Would You 
Recommend Working Smart to Others?" 



Numoer Percen taae 

Definitely Yes 17 85.00 

Probably Yes 2 10.00 

Probably No 1 5.00 

Definitely No 0 0 
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Table 7 

Student Interview Responses: "Did Working 
Smart Help You Get Job/Promotion'!'" 
Number Percentage 
Yes 2 15 .38 

No 11 84.61 

NOTE: OnU' 13 of 20 student intervii?ws contained answers 
tc chis question. See Table ^ for employment data. 



These student interview results indicate that Working Smart 
participants felt satisfied with the English-language instruction 
they received, would recommend the program for others interested 
in improving their English-l«inguage skills, and did not find the 
program useful in obtaining either a job or a promotion. 



Teacher Queetion naire Information 

A total of 14 teachers participated in the Working Smart 
project. Some delivered instruction at the worksite, while 
others delivered it in classroom settings. Seven of these 14 
teachers returned questionnaires concerning the program. Of the 
seven, six completed all items and one simply wrote an extensive 
comment about the program. Tables 8-11 contain information from 
the six teachers who answered all items. 
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Table 8 

Teacher Responses: "Success of Working Smart 
In Improving Ability to Perform on Job" 
Number Percentage 
Outstanding Success 1 16.67 
Successful 2 33.33 

Unsuccessful 3 50.00 

Genuine Failure 0 0 



Table 9 

Teacher Responses: "Working Smart Helped 
With Customer Service Skills" 



Major Contribution 
Contributed 
Little Impact 
No Impact 



Number Percentage 

1 16.67 
3 50.00 

2 33.33 
0 0 



Table 10 

Teacher Responses: "Working Smart Contribution 
To Public-Private Partnership" 
NUffiiZSEl Percentage 
Major Contribution 1 16.67 
Contributed i 16.67 

No Impact 3 50.00 

Negative Impact 0 0 

Have No idea 1 1^.67 
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Table 11 
Teacher Responses: "Should 
Murking Smart Continue?" 

Number Percentage 
Definitely Yes^ As Is 1 16.67 
Yes, But Improve It 4 66.67 

No, Did Not Help 1 16.67 



From Tables 9-11, it can be seen that participating teachers 
had mixed reactions to Working Smart. Half rated it successful, 
four of six felt it contributed to improving customer service 
skills, and only one saw it as a program that should continue 
intact. 

In addition, the seven responding teachers provided 
anecdotal comments about Working Smart. These were so wide* 
ranging that trends were impossible to capture. For example, 
when asked about the major strengths of the program, three either 
wrote no response or wrote negative comments. Among the 
strengths noted were the curriculum, teachers' knowlf je, 
director's expertise, realistic subject matter, and student 
wil lingness. 

On the other hand, when asked about major shortccMings in 
the program, teachers identified identical pre-and post-tests, 
irrelevant material, student overload with content, program and 
format not working, slow pace, and poor on-site classrooms. 

In response to an item about modifications, responses were 
very mixed. Two teachers felt the program should aim at higher — 
level students; others suggested a total program revision to 
include creativity and active student involvement. 

From their comments, it is probably safe to conclude that 
participating teachers were not overwhelmed with Working Smart, 
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and recommended major modifications before the program be 
continued. 

Employer Questionnaire Information 

Only two employers supplied information about their 
perspective on Working Smart. Both were positive about the 
program, citing as strengths the understanding nature of the 
instructors and students' improvement in English skills and in 
self confidence. They only suggested improvements needed in 
students' motivation, indicating that it was difficult to 
communicate the importance of the program. 



EFFECTIVENESS OF INTERACTIVE VIDEO INSTRUCTION 

Of the 92 students for whom data were collected prior to and 
after instruction by way of the CASAS test, 30 had participated 
in an instructional setting (in an adult education classroom) in 
which interactive video instruction was included, along with 
teacher-directed instruction. The other 62 students (from a 
variety of settings) had received only instruction by way of a 
teacher. 

The instructional periods for these students ranged from 5 
weeks to 12 weeks. Students who received interactive video 
instruction did so for two weeks; however, some of that two-week 
period was devoted to familiarization with the Apple computer and 
with the software provided by Apple to orient users. Thus, the 
amount of time actually spent with Working Smart material, by way 
of interactive video instruction, was extremely brief. 

Tables 12, 13, and 14 summarize the information available on 
these students and the outcomes of their instruction. In these 
tables, "video" refers to the 30 students who had access to 
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interactive video instruction and "classroom" refers to the 62 
students who had no access to interactive video instruction. 



Sex: 

Male 

Female 
Mean Age 
Ethnicity: 

Black 

Hispanic 

White 

Asian 



Table 12 

Descriptive Information on Students 



Video 

13 
17 
32.93 

7 
18 
2 
3 



Classroom 



18 



35.40 

23 
31 
S 
3 



Table 
CASAS Test 
Pre- Instruction 
Vi«>gP Classroom 
228.77 215.93 
9.19 13.87 



13 

Results 

Post-In struction 
Vidss. Classroom 
233.00 220.37 
8.20 14.25 
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Table 14 
CASAS Test Score Changes* 
Video Classroom 
Lost No Change Gained Lost No Change Gained 

No. 2 13 15 7 25 30 

7. 6.66 43.33 50.00 11.29 40.32 48.38 

^Legend: Lost = Post-instruction scores decreased by at least 
3 points from Pre-instruc tion . 

No Change = Post-instruction scores varied from Pre- 
Instruction by no more than 2 points. 

Gained = Post-instruction -icores increased by at least 
3 points from Pre-instruction . 



Tables 13 and 14 indicate that there was little difference 
between the achievements of students who did and who did not 
receive interactive video instruction, as measured by the CASAS 
test. Video instruction students averaged an increase of 4.23 
points while non-video instruction students averaged an increase 
of 4.44 points. Neither group showed any large increase, and the 
difference between the two groups is trivial. 

That the interactive video instruction failed to improve 
studenv achievement beyond that evidenced by classroom 
instruction is hardly surprising. The 30 students who received 
interactive video instruction were provided with so little of it 
that the instructional approach could not possibly have had an 
impac t . 

One logical conclusion is that the Working Smart project was 
not an adequate test of interactive video instruction for adult 
students, due to the brevity of interactive video instruction. 
It would not be fair to draw any conclusions about this 
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instructional method from the Working Smart project; a much more 
extensive study of interactive video instruction is required. 

Student Questionnaires 

Of the 30 students who engaged in instruction by way of the 
interactive video method, 24 completed questionnaires at the 
conclusion of their instruction. Two items from the student 
questionnaire provide more information on the impact of the 
interactive video instruction. Table IS contains information on 
student opinions above teacher-led instruction, while Table 16 
contains similar information about interactive video instruction. 



Table 15 



Student Responses: 
Instructicn Help 
Number 



You Learn Skills? 



How Much Did Teacher 



Percentage 



Helped Me a Lot 19 

Helped Me Some 4 

Helped Me a Little 1 

Did Not Help M« O 



79.17 



16.67 



4.17 



O 



Table 16 



Student Responses: "How Much Did Video 
Instruction Help You Learn Skills?" 
Number Percentage 



Helped Me a Lot 2 8.33 

Helped Me Some 6 25.00 

Helped Me a Little 9 37.50 

Did Not Help Me S 20.83 



Omit 



2 



8.33 
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Student questionnaire responses reinforce the objective data 
from the CASAS tests the interactive video instruction was not 
seen by students as valuable (see Table 16), and the data 
indicates that the video instruction had no impact on learning 
(see Tables 13 and 14). In other questionnaire items, some 
students indicated that they would have liked more time to 
use the video instruction system. 

Once again, it is important to point out that students who 
were exposed to interactive video instruction had very little 
time with this process. It would be inappropriate to conclude 
that interactive video instruction is ineffective with adult 
learners; rather, this project does not provide a valid test of 
the process and other studies are required. 



CONCLUDING REMARiCS 

Based on the evidence provided, this evaluation leads to the 
following conclusions: 

1. Working Smart, as a program of instruction for adult 
students, did little to improve participants' learning as 
measured by the CASAS test. To the extent that CASAS is an 
adequate measure of achievement in ABE and ESL classes, there is 
little evidence from the CASAS test results to indicate that 
participating students improved in basic literacy skills. 

2. Unfortunately, no quantitative evidence is available about 
the usefulness of Working Smart for service-industry workplace 
skills. A key goal of Working Smart was the development of 
improved workplace skills, and only anecdotal comments from 
teachers, employers, and participating students is available 
concerning these skills. 
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3. Students who participated m Korkmg Smart were generally 
positive about the experience, and would recommend it for others. 

4. Employers (albeit a very limited group) also were positive 
about the program. However, their positive comments were limited 
to improvement of English skills rather than to workplace skills 
in a service environment. 

5. Teachers generally had mixed reactions to Working Smart. 
Their comments suggest that the program had improved students' 
workplace skills, but was in need of considerable revision. 

6. The effectiveness of the interactive video instruction 
portion of Working Smart remains unknown. Students received too 
little instruction by way of the interactive video process to 
adequately conclude anything about its value. 
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